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Abstract 
Background  
Many literatures provide evidence for the relationship between students’ academic 
performance and self-esteem (Hattie, 2005; Burns, 1982). Intervention Programme is 
one of the components in the Hong Kong Primary English Language Curriculum that 
aims to enhance learners’ academic achievement by providing academic support for 
learners who encounter difficulties in learning English. Some arguments believed that 
intervention programmes served to support student’s self-esteem by protecting the 
less-able students from the more-able pupils and providing a ‘safe environment’ for 
the academically low achiever (ALAs) (Brodin & Lindstrand, 2007). However some 
arguments against intervention programme since the identity of being ‘less-able 
learner’ lowered the academic self-esteem of the learners. This study aims to 
investigate the relationship between the English Intervention Programme and the 
Second language Key Stage 1 pupils’ academic self-esteem, thus, the possible factors 
that influence intervention programme participants’ academic self-esteem. 
 
Objectives  
This study aims to examine the relationship and impact of intervention programmes 
on students’ academic self-esteem. It also aims to understand and describe primary 
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Key Stage 1 Second Language learners’ attitudes towards English intervention 
programme.  
 
Method  
This study was started by interviewing an English intervention programme in-charge 
teacher about the school practice and organization on programme. A set of 
questionnaire derived from the Rosenberg self-esteem scale Rosenberg (1965) was 
employed to examine Key Stage 1 students’ academic self-esteem. Statements in the 
questionnaire were modified to cater for the purpose of this study. Then, nine P.2 and 
P.3 students on the Intervention Programme were invited to follow-up interviews to 
investigate their perceptions towards the English intervention programmes. 
Observations on the programme were noted throughout the entire research.  
 
Findings 
The findings indicated that pupils on the English intervention programme had lower 
academic self-esteem than the non-intervention programme students. Yet, both groups 
possessed relatively high total academic self-esteem (M> 24). They valued English as 
a significant subject for them which made the findings valid to discuss. Both the 
intervention and non-intervention programme respondents agreed that both group of 
4 
 
students possessed similar ability in English. The intervention programme teacher 
explained that the school’s encouraging attitude and differentiated teaching approach 
on the intervention programme helped to motivate students to learn and enhance their 
confidence. Interviewed students also revealed that the usefulness of the intervention 
programme enhanced their learning confidence. Yet, some of the students and parents 
were reluctant to join the programme due to the labeling effect.  
 
Conclusions  
This small-scale research revealed that even though learners on the intervention 
programme had comparatively lower academic self-esteem, they overall possessed 
high score in academic self-esteem scale. This might due to the school’s positive 
attitudes towards the students on the intervention programme (Acosta, 2001). Besides, 
small class size (Vanderwood and Nam, 2007), differentiated teaching approaches 
(Wragg et al, 2000), positive teachers’ beliefs and students’ perceptions towards the 
usefulness on the intervention programme (Biggs and Watkins, 2010) were the 
possible influential factors that retained students’ academic self-esteem.  
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Chapter 1    Introduction 
 
This paper examines how the Intervention Programme influences the Second 
language learners’ academic self-esteem. This research helps to understand Primary 
Key Stage 1 (P.1 – P.3) Second Language learners’ attitudes towards English 
Intervention Programme and the impact of the programme on students’ academic 
self-esteem.  
 
Many researches provide strong evidence for the positive correlation between students’ 
academic performance and self-esteem (Hamachek, D., 1995; Hisken, L.J, 2012; 
Wiggins, J.D. et al., 1994). In order to cater for learner diversity, the Education 
Bureau suggested the primary schools to organize and implement school-based 
English Language intervention programmes for the special education needed (SEN) 
students and academically low achievers (ALAs) (Curriculum Guide,2004). 
Intervention Programme is one of the components in the curriculum that aims to 
provide timely assistance for learners who encounter difficulties in learning English. 
The Intervention Programme is featured with additional time and learning 
opportunities for less-able pupils during class time in a withdrawal mode or outside 
class time. Some arguments supporting intervention programmes revealed that the it 
helps to support students’ self-esteem by shielding the less-able students from the 
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academically well-performed pupils (Brodin & Lindstrand, 2007). Watkins and 
Cheng (2010) stated that the less-able students are placed in a ‘safe environment’ 
without comparing their academic performance against the high ability ones in their 
reference group. However, the identity of being ‘less-able students’ attributes an 
impact on learners’ academic self-esteem. Some researches against intervention 
programme stated that pupils attending intervention programme have often experience 
numerous failures in and outside the classroom and most pupil develop poor 
self-esteem (Hjörne, 2004). This research disparity arouses my attention to investigate 
the relationship between the English Intervention Programme and the Second 
language Key Stage 1 pupils’ academic self-esteem. Through this study, I hope to 
identify different factors on the intervention programme that influence pupils’ 
academic self-esteem.  
 
This research focuses on Hong Kong Primary school Key Stage 1 students’ response 
on their academic self-esteem and their perception towards Intervention Programme 
through questionnaires and interviews. The information helps to elicit students’ inner 
voice as a source of data to identify how the participation on English Intervention 
Programme and academic self-esteem correlate. School practices and the way student 
are assigned on the English Intervention Programme can be significant factors that 
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shape students’ academic self-esteem. In order to understand the background of the 
school practices on Intervention Programme, it is important to interview the teachers, 
who are responsible for the programme, about the school organization on the 
programme and their observations on students’ academic self-esteem. The 
information gleaned from this study can respond to the following four research 
questions: 
 
1. Do intervention programme students have lower academic self-esteem than the 
students who are not on an intervention programme? 
 
2. Is there any significance of academic self-esteem between P.2 and P.3 students on 
Intervention Programme? 
 
3. How does the school’s organization of their intervention programme impact on 
students’ academic self-esteem? 
 
4. Do students’ perceptions of the usefulness of the intervention programme impact on 
their academic self-esteem? 
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Chapter 2    Literature review 
 
2.1 Self-Esteem and academic self-esteem 
Self-esteem is defined as the judgment and value placed on oneself. It includes the 
recognition of individual’s own worth and the feelings associated with the recognition 
(Hughes et al, 2006). To clarify the meaning and understanding of the term 
‘self-esteem’, it is important to distinguish the difference between ‘self-esteem’ and 
the related term ‘self-concept’ in this paper. This is best demonstrated by an example. 
Unlike self-esteem, ‘self-concept’ is a non-judgmental statement about oneself 
(Watkins & Cheng, 2010). When a student is asked about his identity e.g. ‘Who are 
you?’, he may answer descriptively ‘I am a student.’. The way an individual describes 
him/herself non-judgmentally as well as the unifying core that makes up him/her is 
known as ‘self-concept’. On the other hand, if the student responds: ‘I am a diligent 
student.’, this is his/her judgment of his/her own character as being a student. This 
evaluative judgment is the aspect of ‘self-esteem’. This paper focuses on the second 
language learners’ self-esteem since the aim is to evaluate how students value 
themselves about being allocated on the English intervention programmes.  
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Factors leading to a positive self-esteem include acceptance by significant others, 
academic success, high social statues and success in personally significant areas 
(Shavelson, & Bolus, 1982). According to Rosenberg (1985), a social-learning 
theorist, individuals can demonstrate their true potentials when they have positive 
evaluation of themselves. They are more confident in their ability and more able to 
achieve success. Many researches showed high relationship between academic 
self-esteem and school performances (Brookover et al, 1965; Burns, 1982; Hattie, 
2005). In the education field, positive academic self-esteem is seen as a major 
determinant, i.e. both the cause and consequence, of academic achievement, hence, is 
considered as a crucial developmental aspect in school-based curricula (Hattie, 2005). 
Muijs (1997) also claimed that academic attainment and academic self-esteem forms a 
strong predictor of each other. Education authorities in United Kingdom implemented 
several approaches in schools to enhance learners’ self esteem. They believed that 
higher self-esteem can promote good behavior and positive expectation in education 
(Midgley, 2006). Burns (1982) suggested that children’s major interacting 
environment is school and they judge themselves as a learner. It is sensible for 
children to evaluate themselves according to their academic achievement. Yet, the 
determinants that influence academic self-esteem are affected by several factors such 
as different cultures and geographical regions. 
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2.2 Curriculum reform from segregation to integration approach  
To figure out the development of Intervention Programme in Hong Kong primary 
schools, it is better to understand the history of education system and curriculum 
reform on the basis of integrative education. There are a number of changes in 
education policies to improve the school education within the past decades.  
There was an expansion of the school system and compulsory schooling in the 1970s. 
Mentioned by Cheng (1999), in the 1970s, Hong Kong encountered a great change 
caused by the rapid growth in economic development in Asia and its sovereignty over 
China from Britain. The public and policy-makers had higher expectation of the 
quality of the school education and its effectiveness. Hong Kong people emphasized 
more on the quality than quantity in school education. Quality of education was also 
mentioned in the World Education Forum in 2000 (WEF, 2000). One of the objectives 
is to provide good quality of accessible, complete and free compulsory primary 
education to all children.  
 
However, under the compulsory schooling policy, not every student’s learning needs 
were addressed (Hui, E. K., 2000). Disruptive behavior, poor learning motivation in 
school, difficulties in coping with school work were found. From 1997 September 
onwards, the Hong Kong Government promoted the ‘Whole-school Approach to 
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Integrated Education’ to foster the quality of integration in schools Education Bureau. 
(2010). Under this education policy, a number of percentages of children with special 
needs are, neither segregated nor put into specialized schools, integrated to receive 
education inclusively in the mainstream schools. The Hong Kong Special 
Administrative Region Government (HKSAR) had started to provide guidance for 
ordinary school to cater for students with special educational needs (SEN) and 
academically low achievers (ALAs) (Education Bureau, 2010). ALAs refer to the 
students who lag behind in academic attainment at least two of the three key learning 
areas (i.e. Chinese, English and Mathematics) as assessed by teachers. According to 
Meijer, Pikl & Waslander (1999), funding models and financial support from the 
governments are the common practice to schools. To further support the students with 
SEN and ALAs, additional funding and resources such as Learning Support Grant 
(LSG) and additional teachers under the Intensive Intervention Teaching Programme 
are allocated to the Primary Schools (Education Bureau, 2012).The schools are 
advised to employ these resources flexibly such as curriculum adaption and pull-out/ 
after-school intervention programmes to cater for students’ learning diversity.  
 
 
 
12 
 
The Education Bureau (Education and Manpower Bureau, 2005) suggested that the 
curriculum and teaching strategies on the intervention programmes have to be 
modified to cater for student’s needs. Collaboration between the ordinary classroom 
teachers and intervention programme teacher is encouraged. Arguments supporting 
the integration education explained that there is more individual attention paid to the 
students who are struggling to improve their academic areas (Hui, E. K., 2000). Some 
parents believed that the integrated school environment helps to prepare children to 
better participate in the school community (Sharma & Chow, 2008). The parents also 
reported that their children were benefits from the social and academic skills after the 
programme. In accordance to Hau, Kong & Marsh (2003), adoption of intervention 
programme can protect children’s self-esteem through the ‘big fish little pond effect’. 
Students who are struggling at the bottom of the regular class i.e. academically low 
achiever, are more likely to gain academic success and retain their academic 
self-esteem when they compare themselves with their classmates of similar academic 
ability on the intervention programme. Some researchers disagreed with segregation 
education since it damages those segregated learners’ self-esteem, narrows their social 
interaction and suppresses their learning motivation (Yuen, Westwood & Wong, 
2004).  
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Yet, the contribution of integrative education in the reality is controversial. Cheng 
(1999) mentioned that there were extra teachers entered the remedial language 
teaching on intervention programme, yet, no appropriate training and related remedial 
teaching materials were given to support remedial teaching. Wong (2002) also echoed 
that there is not enough systematic evaluation to investigate the educational outcomes 
and learning experience of the children on the Intervention Programme. Labeling 
effect of a ‘less-able’ identity is also one of the consequences to the students who are 
assigned on the intervention programme (Hui, 2000). From the local Hong Kong 
primary school principals’ perspective, it is found that they possessed relatively 
negative attitudes towards integration education (Sharma & Chow, 2008). Teachers 
are not enthusiastic to implement integration education since they are lack of 
confidence, motivation and training to practice appropriate interventions for the 
students (Yuen, Westwood & Wong, 2004). Besides, workload increment, time 
constraints and pressure from the public examination preparation are also the barriers 
that avoid them fully participating in integrative education.  
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2.3 English Intervention programme (IP) in Hong Kong Primary Schools  
English has been valued as a subject that brings educational and socioeconomic 
advancement in Hong Kong. The Education Bureau claimed in a report that Hong 
Kong requires a workforce with high level of English proficiency to maintain the 
competitiveness (Education Commission, 2005). Hong Kong government focused on 
English language improvement by implementing strategic policies such as 
intervention programme to support English language learners (ELLs). Students who 
learn English as a second language or whose first language is other than English, such 
as students in Hong Kong, encountered certain difficulties in development English 
literacy skills (Haager, & Windmueller, 2001). Cameron (2003) mentioned that 
learning to read and write in English is not direct and natural for second language 
learners. Not all of them are able to manage the English literacy skills. Particularly for 
the students with SEN and ALAs, they have more challenges in acquiring sufficient 
proficiency in the basic spelling, reading and writing skills (Silver & Hagin, 2002). 
 
Aims and target 
Intervention programme is incorporated in schools with extra learning support to help 
the second language learners. Suggested by the Education Bureau (EDB), intervention 
programme is one the components in the School-based English Language Curriculum. 
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The learning objectives of intervention programmes are on the basis of the regular 
General English Programme. It is a short, e.g. two 35 minutes sessions per week, and 
focused programme helping learners who exhibited difficulties in learning English or 
ALAs (CDC p.100 , 2004). Ultimately, the English language Intervention Programme 
aims to provide extra English language support and lead the lagged-behind learners to 
achieve the standard academic attainment.  
 
Organization 
Intervention Programme is organized in a small group with 1 teacher to 6-8 learners 
and may incorporate with the remedial programme or as an additional programme in 
by withdrawal or outside class time basis. Researches in the United States found that 
the best practice to support students with SEN is to provide withdrawal intervention 
programme from class and, meanwhile, continue the in-class support within the 
regular class (Marston, 1996). Vanderwood and Nam (2007) found that small-group 
English intervention benefits learners significantly on receiving literacy instruction. 
Schools are encouraged to adopt task-based approach on the Intervention Programme. 
Specialized teaching strategies are offered on the Intervention Programme to enhance 
spelling, pronunciation, reading and writing. The EBD recommends the schools to 
collect and analyze data comprehensively and identify areas of learning needs such as 
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students’ common problem areas, motivation and teaching approaches when planning 
for an Intervention Programme. It is back up by designing task and activities which 
are focused and appropriate to the needed learners (CDC p.A38 , 2004). Wragg et al 
(2000) suggested that differentiated teaching approach and materials on intervention 
programme are the ‘best practice’ to accommodate students’ needs. Ultimately, the 
idea of the English Intervention Programme is to avoid permanently low attainment of 
academically low achievers and help them to follow the regular class teaching as soon 
as possible (Education Department, 1999). 
 
2.4 Research gap 
With proper support from the English Intervention Programme, students’ attainment 
and motivations are likely built up. According to the Education Bureau (1999), 
learners encountering academic success in schools can have higher expectations and 
aspirations of themselves, hence, enhance their self-esteem. Yet, students who are 
allocated on the Intervention Programme are given the identity of ‘academically 
less-able’. It develops potential detrimental impact on their academic self-esteem (Hui, 
2000). Current researches proposed that labeling these children with learning 
problems damages their self-esteem and demotivate them to learn. According to 
Leung, Wong and Lee (1999), students in the Intervention programme attain lower 
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self-esteem than mainstream class learners. Besides the ‘deviant’ identity, learners 
assigned to intervention programmes possessed low self-esteem because they started 
to question about their ability (Page, 1992). Few researches are done in Hong Kong 
on this area which identifies the impact of English language Intervention Programme 
on learners’ academic self-esteem. It leads to the development of this paper which 
examines the relationship between Intervention Programme and students’ academic 
self-esteem. 
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Chapter 3    Methodology 
3.1 Sample and participants 
This research focuses on an English intervention programme (IP) implemented in a 
primary school which I had my 8-week Year 4 teaching practicum. There are 6 grades 
and 5 classes in each grade in this school. Only one particular primary is selected in 
this study so that there is a consistent teaching approach and environment for the 
intervention programme. The school has established both Chinese and English 
Intervention Programme for the students from Primary 2 to 4. There are two sessions 
of the English Intervention Programme, one is during the homeroom lesson through 
pull-out intervention and one session is allocated after school on one weekday every 
week. Students are selected and assigned on the English Intervention Programme 
solely based on their overall English results at last term end (See Appendix 3.1 Item 
2). Students’ overall English result is calculated by the average mark from their four 
skills examinations which are: Reading, Writing, Listening and Speaking. Students 
with average mark below 50 are selected and invited to the English intervention 
programme in the next year term. There are 60 P.2 to P.4 students on the English 
intervention programme i.e. 3 IP classes in P.2 (19 students), 4 IP classes in P.3 (27 
students) and 2 IP classes in P.4 (14 students).  
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Only Key stage 1 students are chosen as the target sample in this study because the 
Key stage 2 learners are less stable in self-perceptions (Eccles et al, 1989). Key stage 
2 students are tended to report negative descriptions about themselves since they 
become more aware to and include others’ views in their self-evaluation (Burns, R., 
1982). Erik Erikson (1968) also proposed that early adolescents are under changes in 
self-perceptions and identity. There were 38 students from P2 and P. 3 participated in 
this research as listed in Table 1 below: 
 
Table 1  Number of Key Stage 1 students (P.2 & P.3) in this research 
Grade 
      No. 
of students 
Student who is 
currently on the 
English IP 
Student who has 
been but not 
currently on the IP  
Student who has 
never been on the 
English IP 
Primary 2 9 0 11 
Primary 3 8 2 8 
Total 17 2 19 
 
These 38 participants were invited to respond to a set of questionnaire form about 
academic self-esteem (Appendix 2.1a & b). Within the 17 participants who are 
currently on the English Intervention Programme, 9 of them were invited to a 
face-to-face interview about their perceptions towards the programme. These 
interview targets were recommended by their intervention programme teachers. All of 
them had high attendance on the English intervention programme and were more 
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articulate to describe their experience on the programme in detail. As a result, more 
information could be obtained from the interviewees.  
 
3.2 Data collection and analysis  
In the beginning of the research in late-Feb, consent forms were sent to the school 
principals (Appendix 1.1), teachers who are responsible for the English Intervention 
Programme (Appendix 1.2), P.2 & P.3 students (Appendix 1.3a & b) and their parents 
(Appendix 1.4 a & b). Chinese version consent forms were given to the parents and 
students since all of them are local Hong Kong citizens while their English 
proficiency is not guaranteed. Chinese written consent forms can ensure their 
understanding of the research and its information. 50 consent forms were sent to the 
parents of the P.2 and P.3 students (including the English Intervention programme and 
non-Intervention Programme students). 38 respondents agreed to participate in this 
research. All of the participants were not taught by me, yet, several casual 
conversations about participants’ social and school were conducted before the 
research. According to Knox and Burkard (2009), the relationship between the 
respondents and researcher affects the data yield and quality. Conversation with the 
respondents prior to the research built a ‘safer’ context for the participants to disclose 
their ideas and feelings.  
21 
 
Both quantitative and qualitative research methods were used in this study. In early 
March, an interview was done with the English Intervention Programme coordinate 
teacher. Questions about IP teachers’ background, school practice, observation of 
students’ esteem and feelings about the intervention programme were asked 
(Appendix 2.1). This interview supported the findings by understanding teachers’ 
belief on the intervention programme and discovering any disparity between the aims 
of IP organization and students’ experience.  
 
From mid-March to early April 2013, the 38 participants were invited to respond to 
the questionnaire (Appendix 2.2a & b). Each participant was invited individually to 
the ‘special room’, where remedial teaching is conducted, during the recess and lunch 
time. Students were verbally informed in Cantonese about the purpose and use of the 
questionnaire. The researcher, I, read out the instructions and every statement for 
them to make sure the clarity of the research. Questionnaire with Chinese version 
(Appendix 2.2b) was employed since all of the respondents use Chinese (written) and 
Cantonese (verbally) as their primary communicating language. Respondents were 
required to answer them honestly and accurately without spending too much time. A 
research done by Galesic and Bosnjak (2009) revealed that participants are more 
motivated to response to optimally shorter length questionnaires. There were eight 
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statements in the questionnaire. Students were expected to spend approximately 1 
minute on each statement while 10 minutes to complete the whole questionnaire. All 
respondents completed the questionnaire within the time given without difficulties in 
understanding the statements.  
 
In early to mid-April, the 9 selected English Intervention Programme students were 
invited to a face-to-face interview individually during recess time. Each of them was 
invited to the ‘special room’ as same as mentioned above. In each interview, only the 
researcher and one respondent were assigned to the ‘special room’, therefore, the 
confidence of the data could be ensured. Each interview was conducted in Cantonese 
and lasted for approximately 10 minutes. Since the interviewees were the Key Stage 1 
students who has shorter attention span, 10-minute interview length was appropriate 
to motivate students’ participation. The interview data was noted down and 
audio-taped at the same moment and was transcribed after the interview to form the 
basis of the findings and discussion below. Recommended by Oppenheim (2000), the 
interviewer should jot down interviewee’s ideas between each question. It allows the 
researcher to keep a prompt record of the responses which may not be reflected by the 
audio-tape. In addition, it allows time for the respondents to internalize and articulate 
their response in a more organized way.  
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Observation notes of the English intervention programme were taken throughout the 
entire research i.e. mid-Feb to mid-April. Intervention programme pedagogy and 
students’ response were noted to support the findings. This minimized the limitation 
of self-report basis in the self-esteem assessing questionnaire. The data from the 
self-esteem questionnaire was analyzed by calculating the means and standard 
deviations of all items and the total mean score. The interview data was fully 
transcribed in English and numbered for easy referencing.  
 
3.3 Instrument and Design 
Structured questionnaire 
The development of the questionnaire was based on the Self-esteem Scale from 
Rosenberg (1965). To make the questionnaire understandable for the participants, the 
instructions and statements in the questionnaire were translated to Chinese which is 
the first language of the respondents. There were 8 statements in the questionnaire 
(Appendix 2.2b). They were developed on the aspects reflecting students’ 
self-judgment on their competency, enjoyment, confident and overall perception 
towards English subject. Participants were invited to respond to each of the statement 
along a 5-point Likert type scale ranged from Strongly Agree to Strongly Disagree i.e.: 
5= Strongly Agree; 4=Agree, 3=Neutral, 2=Disagree, 1= Strongly Disagree. High 
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scores represent high academic self-esteem. The total scale ranges from a minimum of 
8 to the maximum 40. As a result, the academic self-esteem mean score higher than 
the mid-point of 24 implies higher academic self-esteem while below 24 indicates a 
low academic self-esteem (Chong, 2007). Amendments of the statement terminology 
were made. This aimed to make the instrument appropriate for the context in this 
study i.e. academic self-esteem and English Intervention Programme in primary 
school. According to Watkins and Cheng (2010), it is more valid to study participants’ 
academic self-esteem when academic subject/ education is significant to them. 
Therefore, statement 6 (Appendix 2.2 a & b) was included in the questionnaire 
regarding participants’ perceptions towards the importance of English.  
 
Face-to-face interviews 
Semi-structured interviews were employed in this research which open-ended 
questions. The open-ended questions allowed the interviewees to describe their 
perceptions in detail (Hill et al, 2005). Hence, the interviews were built on a flexible 
basis to accommodate participants’ different opinions. Face-to-face interview was 
adopted in this study because it helps to collect the data not only verbally but also 
non-verbally (Knox & Burkard, 2009). Respondents’ facial expression and gestures 
helped to enrich the meaning of their spoken words. The interview questions for the 
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intervention programme students consisted of i) Students’ background, ii) 
Organization of the programme, iii) Perceptions towards the usefulness of the 
programme and iv) Suggestions to the intervention programme (Appendix 2.3). 
Interview questions about students’ background were related to Statement 1-3 in the 
questionnaire (Appendix 2.2 a & b). These interview questions asked about students’ 
judgment on their English ability. They encouraged the students’ to provide detail 
explanation on their ability evaluation which is influential to their academic 
self-esteem. More specifically, Interview Question 2 asked about how the students 
were told to participate in the intervention programme. It was correlated to Statement 
4 in the questionnaire. Teachers are the significant others of the students in the school 
context (Burns, 1982). Teachers and schools’ attitude towards the intervention 
programme, whether focused on students’ unsatisfactory result or aimed to enhancing 
students’ English ability, affects their judgment on the difference between intervention 
programme and non-intervention students. Part (ii) in the interview aimed to find the 
differences between the organization of the English intervention programme and the 
regular classes. It echoed to Statement 4 and 5 in the questionnaire. The 
understanding of the similarity and difference of the teaching approaches between the 
programme and regular class helped to explore the impact of teaching methods on 
academic self-esteem. The questions in part (iii) about students’ perception towards 
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the usefulness of the programme enabled us to understand how learners perceive the 
effectiveness of the programme influences their self-esteem such as confidence and 
self-evaluation. Part (vi) of the interview questions allowed us to value students’ voice 
and explore possible ways to further improve the quality of IP to enhance their 
academic self-esteem.  
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Chapter 4     Findings 
This chapter reports and organizes the data from the findings. It also explains the 
research questions of this study.  
 
4.1 Academic self-esteem of the intervention programme (IP) and 
non-intervention programme students (non-IP) 
 
4.1.1 Academic self-esteem of the Key stage 1 intervention programme and 
non-intervention programme students  
 
38 questionnaires, from 17 Intervention Programme (IP) students and 21 currently 
non-Intervention Programme (non-IP) students, were completed and collected with 
100% return rate. Fig. 1 shows the mean and standard deviation of the respondents’ 
academic self-esteem. 
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Fig. 1 Mean and Standard Deviation of Key Stage 1 students’ academic self-esteem 
(P.2 & P.3 IP and non-IP) 
Questions        
                           Participants 
IP students 
(N= 17) 
Non-IP 
students(N=21) 
Statements M SD M SD 
1. I am good at English.  2.765 1.200 3.476 1.123 
2. I enjoy learning English.  3.118 1.317 3.952 0.921 
3. I am as capable as my classmates at English. 2.765 1.147 3.476 1.078 
4. Intervention programme students are as 
smart as the mainstream class students. 
3.412 1.064 3.524 0.814 
5. I think the English Intervention Programme 
can help students to improve English.  
3.750 0.752 3.476 0.873 
6. I think it is important to get good grades in 
English subject.  
4.125 1.166 4.714 0.463 
7. I am confident in taking part English lessons 
e.g. answering questions.  
3.000 1.029 3.619 1.024 
8. Overall I have things to be proud of in 
English. 
3.000 1.249 3.381 1.161 
Total 25.93  29.62  
 
Each statement in the questionnaire particularly concerned IP and non-IP students’ 
self-evaluation on their English ability, enjoyment and confidence in learning English, 
usefulness of English, usefulness of English intervention programme and overall self 
judgment. All the above criteria influenced respondents’ academically self-perception, 
thus, gave a reliable score for the overall academic self-esteem. Total score of the 
questionnaire ranges from a minimum 8 to a maximum 40. Total mean score above 
the mid-point 24 represents a higher academic self-esteem whereas the midpoint 
below 24 indicates lower academic self-esteem (Chong, 2007). In comparing the total 
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mean academic self-esteem scores between the IP and non-IP students (See Fig 1), IP 
students had lower total mean score (M= 25.93) than the non-IP participants 
(M=29.62). Even though the total mean scores difference (29.62-25.93= 3.69) did not 
show a dramatic and significant level, it did demonstrated an academic self-esteem 
disparity between the intervention programme and non-intervention programme 
students. This answered and proved the first research question that intervention 
programme students possessed lower academic self-esteem than the students who are 
not on the intervention programme. Both IP and non IP respondents scored the total 
mean academic self-esteem higher than 24 which implied the two groups were 
possessing higher academic self-esteem. Yet, the IP participants scored just slightly 
above the midpoint 24.  
 
Taking a closer look at each statement data in the questionnaire, there were some 
significant findings about participants’ judgments on their own English learning. The 
first three statements asked about pupils’ ability and enjoyment in learning English. 
From Fig .1, the mean scores of statement 1-3 of the IP students were M=2.765, 
M=3.118, M=2.765 respectively whereas M=3.476, M= 3.952, M=3.476 from non-IP 
pupils. According to the 5-point Likert type scale, 5 indicates Strongly Agree; 4 
indicates Agree and so on until 1 indicates Strongly Disagree. IP students’ mean 
30 
 
scores of Statement 1-3 range from 2.7 to 3.1 implied that they tended to disagree 
with their English ability. Non-IP students scored Statement 1-3 between 3.4 and 4 
implied that they admitted and agreed with their ability in English. This finding 
represented that average IP respondents perceived themselves as less able and less 
enjoy learning English than the non-IP pupils.  
 
More specifically, non-IP had relatively outstanding (M=3.952, SD=0.921) mean 
score in Statement 2 about their enjoyment to learn English. The non-IP participants 
agreed that they possessed higher enjoyment in English learning than the IP learners. 
In addition, the mean score difference between the IP and non-IP students in 
Statement 2 was the largest among the 8 statements. Since most of the respondents 
thought that English is a subject important to them (Statement 6), therefore, the 
enjoyment in English learning greatly affected their academic self-evaluation. The 
differentiation of the enjoyment in English between IP and non-IP participants 
accounted notably for the difference of the total mean academic self-esteem score. 
 
Respondents from the IP and non-IP tended to agree with Statement 4 (M = 3.412 and 
M = 3.524 respectively) about the similar ability between the intervention programme 
and non-intervention programme students. Self-esteem can be developed by observing 
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judgment from others (Watkins & Cheng, 2010). This suggested that the intervention 
programme participants did not show inferior judgment or look down upon 
themselves when comparing with the relatively higher academic achievers (non-IP 
students). This accounted for the relatively high academic self-esteem of the 
intervention programme participants.  
 
It was interesting to examine the result of Statement 5 which was the only item that 
the mean score from IP students higher than the non-IP students. This statement 
concerned about the usefulness of the English intervention programme. Since the IP 
students had experiences of being allocated on the programme, they understood the 
purpose and the effectiveness of the programme personally. The positive experiences 
and attitudes towards the programme influenced their self-evaluation, thus their 
self-esteem.  
 
Statement 6 in the questionnaire demonstrated how good grade in English is 
significant to the participants. The two groups i.e. IP and non-IP showed high scores 
in this item with M = 4.125 and M = 4.714 respectively over the maximum 5 = Strong 
Agree. This implied that English is an important subject for students which greatly 
influenced their academic self-esteem rating criteria, thus, this questionnaire was valid 
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to examine students’ academic self-esteem. Yet, IP respondents had lower mean score 
than the non-IP students in Statement 6. Furthermore, the standard deviation of the 
latter group was considerably lower than the IP group. The low standard deviation 
indicated that the scores are clustered together to the mean (Cohen et al, 2000. p.512). 
Most of the non-IP participants considered ‘English is important’ than the IP students 
did.  
 
Statement 7 was another strong finding to support the reason why IP participants had 
lower self-esteem than the non-IP students. This statement asked about participants’ 
confidence in participating in English lesson. IP respondents (M=3.000) had lower 
mean score than the non-IP participants (M=3.619) in this statement. This result 
indicated that the former group possessed less confidence than the latter group in 
taking part in English lesson. This can be explained by the inadequate language 
proficiency from the IP participants, therefore, they were less self-assured within the 
regular class.  
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4.1.2 Academic self-esteem between P.2 and P.3 students  
 
Fig. 2 Comparison of the academic self-esteem score between P.2 and P.3 IP 
participants 
 
Questions        
                        Participants 
P.2 IP students 
(N= 9) 
P.3 IP students 
(N= 8) 
Statements M SD M SD 
1. I am good at English.  2.889 1.054 2.625 1.317 
2. I enjoy learning English.  3.222 1.211 3.000 1.309 
3. I am as capable as my classmates at English. 2.889 1.167 2.625 1.188 
4. Intervention programme students are as smart 
as the mainstream class students. 
3.556 
0.882 3.250 1.282 
5. I think the English Intervention Programme 
can help students to improve English.  
3.778 
0.667 3.750 0.886 
6. I think it is important to get good grades in 
English subject.  
3.778 
1.394 4.500 0.756 
7. I am confident in taking part English lessons 
e.g. answering questions.  
2.889 
0.928 3.000 1.195 
8. Overall I have things to be proud of in 
English. 
2.778 
1.202 3.125 1.356 
Total 25.78  25.88  
 
A comparison of the total academic self-esteem mean score between the P.2 & P.3 
participants on the intervention programme was made (Fig 2). The total mean score 
was similar between the P.2 (M= 25.78) and P.3 (M= 25.88) IP respondents. The total 
mean score of the two groups were above 24 which was higher than the mid-point of 
the academic self-esteem scale, hence, they possessed higher academic self-esteem. 
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There was no significant total mean score difference between the P.2 and P.3 IP 
participants in the academic self-esteem In Statement 1-3 about respondents 
perception towards their ability and enjoyment in English, P.3 IP participants showed 
slightly lower scores than P.2 IP students. This could be justified by the learning 
content complexity encountered by P.3 students. Since the language requirement and 
intensity of knowledge become more advanced in Primary 3, P.3 students were more 
conservative and took different considerations into accounts when evaluating their 
English learning process. Both P.2 and P.3 IP participants had similar mean score in 
Statement 4 and 5. They had similar attitude towards the intervention programme and 
the ability between the IP and non-IP students. The consistency of the school cultures 
and practices on the English intervention programme account for this phenomenon.  
 
A significant finding was identified in Statement 6. P.2 IP students showed a 
remarkable lower score in Statement 6 (M= 3.778) than the P.3 IP students (M=4.500) 
about the perception towards the importance of English. This demonstrated that the 
P.2 IP participants might not view English as an influential and significant subject in 
their academic performance. On the contrary, P.3 students’ English ability has to be 
assessed through different testes such as the Territory-wide System Assessment (TSA). 
P.3 students were more aware of the language subjects i.e. English and Chinese. 
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From Fig. 3 and Fig. 4, the IP respondents scored lower academic self-esteem than the 
non-IP students in both grades (IP students: P.2 M= 25.78, P.3 M=25.88; non-IP 
students P.2 M=30.27, P.3 M= 28.9). This further confirmed the first research question 
that IP students have lower academic self-esteem than the non-IP participants.  
 
Fig. 3 Mean and Standard Deviation of P.2 students’ academic self-esteem (IP and 
non-IP) 
 
Questions        
                           Participants 
P.2 IP students 
(N= 9) 
P.2 non-IP 
students(N=11) 
Statements M SD M SD 
1. I am good at English.  2.889 1.054 3.545 1.293 
2. I enjoy learning English.  3.222 1.211 4.273 0.786 
3. I am as capable as my classmates at English. 2.889 1.167 3.455 1.128 
4. Intervention programme students are as 
smart as the mainstream class students. 
3.556 
0.882 
3.545 
0.820 
5. I think the English Intervention Programme 
can help students to improve English.  
3.778 
0.667 
3.455 
1.036 
6. I think it is important to get good grades in 
English subject.  
3.778 
1.394 
4.636 
0.505 
7. I am confident in taking part English lessons 
e.g. answering questions.  
2.889 
0.928 
3.818 
0.982 
8. Overall I have things to be proud of in 
English. 
2.778 
1.202 
3.545 
1.036 
Total 25.78  30.27  
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Fig. 4 Mean and Standard Deviation of P.3 students’ academic self-esteem (IP and 
non-IP) 
 
Questions        
                           Participants 
P.3 IP students 
(N= 8) 
P.3 non-IP 
students(N=10) 
Statements M SD M SD 
1. I am good at English.  2.625 1.317 3.400 0.917 
2. I enjoy learning English.  3.000 1.309 3.600 0.966 
3. I am as capable as my classmates at English. 2.625 1.188 3.500 1.080 
4. Intervention programme students are as 
smart as the mainstream class students. 
3.250 1.282 
3.500 
0.850 
5. I think the English Intervention Programme 
can help students to improve English.  
3.750 0.886 
3.500 
0.707 
6. I think it is important to get good grades in 
English subject.  
4.500 0.756 
4.800 
0.422 
7. I am confident in taking part English lessons 
e.g. answering questions.  
3.000 1.195 
3.400 
1.075 
8. Overall I have things to be proud of in 
English. 
3.125 1.356 
3.200 
1.317 
Total 25.88  28.9  
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4.2 Relationship between school organization on the English Intervention 
Programme and students’ academic self-esteem 
 
Findings in this section mainly came from the interview with a teacher who is 
responsible for the English Intervention Programme. Data (Appendix 3.1) including 
teachers’ background, programme setting, their beliefs and observation on parents and 
students’ reaction on the programme was presented below. This information enabled 
us to understand the structure of intervention programme in current local Hong Kong 
primary school as well as its impact on students’ participation and their self-esteem.  
 
4.2.1 Programme intention and students selection method 
 
From the interview data (Appendix 3.1 Item 2), it showed that the school aimed at 
providing extra support and resources to the academically low achievers (ALAs) 
through the Intervention Programme. Students were selected and assigned to the 
English intervention Programme according to their overall English academic result at 
the year-end. Students with average mark lower than 50 were selected and invited to 
the English Intervention Programme in the next school year. Consent forms were sent 
to the parents to show their agreement for joining the Intervention Programme. Yet, 
they received autonomy in joining the programme on voluntary basis. The school 
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adopted an encouraging approach to inform the selected students as the following data 
demonstrated: 
 
‘We won’t tell them [the less-able students] that they have bad academic results..’ 
(Appendix 3.1 Item 17)  
 
‘Since the students themselves may know that [the unsatisfactory result] and the 
parents may also understand that their children have unsatisfactory result …… 
Our tone will tell them that this Intervention Programme is to enhance their 
academic result but not that ‘you are bad so you have to be assigned to the 
Intervention Programme.’  (Appendix 3.1 Item 19) 
 
‘…to let the learners understand that except enhancing the academic 
performance, they also capable for room to improve.’ (Appendix 3.1 Item 21) 
  
The school believed that positive informing technique can encourage low achieving 
students to enhance their English while preventing labeling their identity as less-able 
students. Therefore, there was less detrimental impact on IP students’ self-esteem.  
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4.2.2 English Intervention Programme settings 
 
(a) Class size  
 
Mentioned by the interviewed teacher (Appendix – 3.1 Item 9-11), the class size of 
the intervention programme was modified to 6-8 students currently from previously 
approximately 12 students. The teacher explained that larger class size was not 
desirable for learning efficiency, learners’ motivation and students’ confidence. On the 
other hand, class size of 6-8 students allowed easier classroom management and 
positive teacher-student rapport in the group. In the interview, the teacher said that, 
 
‘After withdrawal from the mainstream class and the class size is smaller, the 
classroom management becomes easier. The rapport to pupils is more direct, 
obvious and effective. More interactions between teachers and students can help 
to build up pupils’ confidence and help their learning.’ (Appendix 3.1 Item 39) 
 
In general, even though there was not great improvement in the academic results, the 
smaller class size on the intervention programme has enhanced pupils’ learning 
motivation and confidence. 
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(b) Teaching materials and resources  
According to the Education Bureau (2012), additional resources and teacher training 
were allocated to the primary schools to operate the intervention programme. The 
school in this research has utilized various resources to enhance the quality of the 
English intervention programme. For instance, more English teachers were employed 
to establish the intervention programme and provide support to students. Teachers 
who are responsible for the programme have attended certain training courses. They 
have implemented the acquired teaching resources such as phonics games, card games 
on the school intervention programme. The teacher explained that the activities on the 
programme were differentiated from the regular class so as to motivate the learners’ 
participation. The engagement to the intervention programme boosted students’ 
confidence in learning, thus, positively influenced their academic self-esteem. The 
summary above is supported by the excerpts below:  
 
‘…their English foundation is rather weak so they do not have much confidence 
to learn. Therefore, we hope to make the students enjoy the learning process and 
engage in learning English [through the games]. (Appendix 3.1 Item 5) 
 
‘If the students feel that the Intervention Programme is the same as the 
mainstream class and the activities are the same as in the mainstream class, the 
learning motivation cannot be enhanced.’ (Appendix 3.1 Item 34)  
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‘we have done some analysis and gave grades…Some of the students may not 
perform great improvement, from fail to pass, but at least we can see some 
improvements and increase in confidence. (Appendix 3.1 Item 41) 
 
4.2.3 Teachers’ belief 
 
Throughout the interview, the teacher mentioned several times the importance of 
enhancing pupils learning motivation and confidence besides the subject knowledge. 
He believed that sufficient rapport and interaction were essential on the intervention 
programme as demonstrated below. The positive teachers’ beliefs were probably an 
influential element that impact students’ academic self-esteem.  
 
‘This [the criticism of the students’ unsatisfactory result] will not help the kids to 
improve the learning motivation and learning efficiency later.’  
 
‘Actually, prior to the lessons, motivation matters a lot.’  
(Appendix 3.1 Item 25) 
 
‘If the rapport and positive interaction with the students is well-established, 
students are more engaged and they like to join the Intervention Programme.’ 
(Appendix 3.1 Item 49) 
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4.2.4 Parents and students’ reaction towards the intervention programme organization 
 
Reported by the teacher, there are 2 sessions of English intervention class for the 
students with one within the school hour while the other one is allocated after school 
on one weekday. It is found that the time of the programme may influence pupils’ 
self-esteem and parents’ perception towards the programme as the excerpts below 
showed:  
 
‘It depends…some students on the Intervention Programme may not enjoy being 
assigned on the programme. They may feel that being assigned on programme 
makes them feel like missed something or being labeled as not smart enough. 
They may feel that they missed or lose something when compare with the other 
students who are not on the Intervention programme. Yes, it has [this case].’ 
(Appendix 3.1 Item 46) 
 
‘The parents particularly concern this area of development. Therefore, some 
parents disagree with their child to join the Intervention Programme.’ (Appendix 
3.1 Item 47) 
 
Some learners and parents were reluctant to participate in the intervention programme 
because they thought that the programme gave them negative consequences such as 
missing other learning opportunities and labeled identity.   
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4.3 Students’ perceptions towards the usefulness of English intervention 
programme 
 
In order to obtain a comprehensive study of students’ view on the intervention 
programme, 9 intervention programme participants (See Appendix 3.2 A- I) from P.2 
and P.3 were invited for one-to-one interviews. 5 out of 9 respondents like and were 
willing to participate on the Intervention Programme. They explained several reasons, 
for example, they like learning English together with their classmates, they can learn 
English on the programme, there were some interesting games and the teacher is kind. 
2 out of 9 respondents were fairly willing to join the programme. The time of the 
intervention programme i.e. staying after school was one of the disadvantages that 
reduce their eagerness of participation. One of them thought that he was being 
particularly identified by others as a participant on the Intervention Programme. Yet, 
both of them pointed out that the intervention programme was useful for them since 
they could learn English and gain knowledge from the programme. The remaining 2 
participants said they did not like to join the programme because the teaching was 
difficult and boring.  
 
Among these 9 respondents, 5 of them preferred small class teaching as the 
intervention programme did while 4 of them enjoyed learning in large class as in 
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regular class. The 5 participants preferred small class on the intervention programme, 
because they could gain more opportunities to interact with the teachers, have more 
discussion among pupils and be more concentrated in the smaller class size. 8 out of 9 
participants believed that the English intervention programme was useful for them 
because they could be more exposed to English as well as show improvement in 
English. 6 respondents also mentioned that they possessed higher confidence and 
enjoyment in learning English after the programme as the following excerpt revealed:  
 
‘My result increased from 50 to 60 marks..’ (Appendix 3.2D Item 62) 
 
‘I’m more confident now [to answer questions in the regular class]’  
(Appendix 3.2E Item 51) 
 
  ‘now I raise my hands more to answer questions in the regular class.’  
(Appendix 3.2H Item 36) 
 
Interview data showed that the students perceived the English intervention 
programme was useful for them. This was probably due to their improvement in 
academic result or confidence in learning English after the programme.  
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4.4 Observation on the English intervention programme  
 
Observing three sessions of the English intervention programme (Appendix 3.3), 
variety of activities were employed such as sentence making activity, card-matching 
game and vocabulary dictation competition. Students on the intervention programme 
were motivated to learn and interact with their classmates by different types of 
activities. There were numerous teacher-students and student-student interaction 
during the intervention programme classes. Teachers were being the facilitator on the 
programme to support students by reducing their linguistic and cognitive demands.  
Meanwhile, unlike the standardized seating and classroom routines in the regular class, 
students on the intervention class were allowed to speak freely on the topic. 
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Chapter 5    Discussion 
 
5.1 Difference of academic self-esteem between intervention programme (IP) and 
non-intervention programme students (non-IP) 
 
5.1.1 Academic self-esteem of the Key stage 1 intervention programme and 
non-intervention programme students  
 
The findings from the questionnaire have answered the first research question that IP 
students possessed lower academic self-esteem than the non IP students. It also 
supports the findings in preceding literatures about the positive relationship between 
academic achievements and self-esteem (Hattie ,2005; Brookover et al ,1965; Burns, 
1982). Even though the score difference did not reach the significant level, it reflected 
that the students who were assigned on the intervention programme had lower 
academic attainment which influenced their academic self-esteem. It is also evidenced 
by Muijs (1997) that there is a strong correlation between academic achievement and 
academic self-esteem.  
 
In particular, the findings from the Statement 1-3 revealed that the intervention 
programme participants evaluated themselves as less able and less enjoy English 
learning. School is one of the major interacting environments for students (Burns, 
1982) and academic results are usually the assessment tools of students’ ability. It is 
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very likely that pupils evaluate themselves according to their academic achievement. 
Supported by the interview data from the IP participants (Appendix 3.2 A-I), most of 
them thought that they were allocated to the intervention programme due to their 
unsatisfactory English result. Respondents disagreed with their English ability since 
they paid greater attention to their English results than other learning factors such as 
learning attitude and motivation. Biggs and Watkins (2010) suggested that students 
will expect to continue failing in future when they attribute their failure to a stable 
factor such as low ability. IP students recognized themselves as lower ability in 
English learning impacted on their expectation of future success, thus, their 
enjoyment in further participation in English learning. This explained the reason of 
lower English learning enjoyment of the IP participants. It also answered the findings 
that the non-IP students possessed higher enjoyment in English learning. The 
satisfactory academic result of the non-IP students ensured their academic ability, thus, 
led them to expect further success and enjoyment in English learning.  
 
 
Result from Statement 4 revealed that both IP and non-IP respondents agreed the 
similar ability between IP and non-IP students. Atkinson (1966) claimed that students 
evaluated themselves on behalf of different factors e.g. teachers’ expectation, parents, 
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and peers and comparison with other students to reflect on their competence. Positive 
school culture and attitude towards the English intervention programme influenced 
students’ expectation in future academic achievement. It was interesting to find that 
the IP students, who viewed themselves as lower ability, considered they had similar 
ability as the non-IP students. The school culture and organization on the intervention 
programme were the significant factors in impacting students’ attitude towards ability 
comparison. The positive programme development outweighed participants’ 
self-evaluation as low academic achiever in the school. This explanation is further 
supported by the findings from Statement 5 about participants’ attitude towards the 
usefulness of the English intervention programme. The effectiveness of the 
intervention programme teaching led respondents to see the programme as useful to 
improve English. The personal experience of the intervention programme students 
reaffirmed the usefulness of the programme.  
 
Statement 6 about the importance of English to the respondents was a significant 
finding to investigate. Both the IP and non-IP participants regarded English as an 
important subject for them. This phenomenon fitted the Education Bureau’s (2005) 
expectation of high English proficiency of Hong Kong students. With enforced 
promotion and additional resources in English learning, students gradually realized 
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the importance of English Language. Besides, English is considered as major 
component in schools which counted for high portion in students’ overall academic 
result. This accounted for students’ great attention to English.  
 
5.1.2 Academic self-esteem between P.2 and P.3 students 
 
There was no particular significant difference of academic self-esteem between the 
P.2 and P.3 intervention programme respondents. The age difference between the two 
groups was little, therefore, the children developmental stage and self-esteem 
development might not show a remarkable variation. Meanwhile, the consistency of 
the school organization and the continuous positive attitude towards the English 
intervention programme among different grades i.e. Primary 2 and 3 participants 
retained the reliability and stability of students’ perception towards the programme 
and self-esteem. For Statement 6, P.2 and P.3 respondents in this primary school 
considered English as an important subject to them. Yet, frequent assessments on 
language subjects, English, for Primary 3 students such as Territory-wide System 
Assessment (TSA) influenced the P.3 participants scored particularly high agreement 
to the significance of English.  
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Beside the self-esteem development process across age, we should not overlook the 
influence of the school organization and students’ perception on the intervention 
programme on IP students’ high self-esteem score as discussed below.  
 
5.2 Relationship between school organization on the English Intervention 
Programme and students’ academic self-esteem 
 
5.2.1 School’s attitude towards the intervention programme  
 
The interview data (Appendix 3.1) showed that the school in this research adopted 
positive and encouraging approach to inviting the students to join the intervention 
programme. According to Acosta (2001), positive learning environment can enhance 
the likelihood of students’ academic achievement, thus, their academic self-esteem. 
Instead of focusing on students’ inadequacies in English, the school tended to enhance 
students’ learning motivation and boost their confidence in English learning. The 
supportive environment helped to explain the relatively high academic self-esteem 
score of the respondents who are on the intervention programme.  
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5.2.2 English Intervention Programme settings 
 
a) Class size 
 
In accordance to Vanderwood, & Nam’s research (2007), intervention programmes 
allow teachers to pay more individual attention to pupils who were struggling to reach 
the desired syllabus level. They also mentioned that small-group intervention could 
benefit students’ learning since individualized teaching was enhanced. The school has 
reduced the class-size from a large group of 12 to small-group intervention 
programmes i.e 6-8 students according to the guidelines from the Education Bureau 
(2012) and their past experience. They found that small group withdrawal intervention 
teaching was more suitable for students learning such as student-teacher interaction 
increment and better classroom management. The relative high academic self-esteem 
score of intervention programme students support the ‘big fish little pond effect’ 
suggested by Hau, Kong & Marsh (2003). In the withdrawal group with students of 
similar academic ability, students were more likely to experience academic success 
within a ‘safe environment’ which boosted their academic self-esteem.  
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b) Teaching materials and activities 
 
According to Meijer, Pikl & Waslander (1999), funding model is one of the 
supporting models for the intervention programme. The school also utilized the 
funding from the government to prepare differentiated teaching materials for the 
students on the English intervention programme. It is supported by Wragg et al (2000) 
that differentiated teaching approach is the best practice to accommodate students’ 
diverse learning needs. The tailor-made teaching materials and activities mention by 
the teacher (Appendix 3.1) such as phonics games and matching games on the English 
intervention programme provided a different learning experience for the IP students. 
Second language learners with learning needs or difficulties in academic achievement 
encounter various challenges from academic demands in the mainstream classes 
(Wong, 2002). The special designed teaching materials on the intervention 
programme increased the possibility for students to experience learning success and 
enjoy higher academic self-esteem. Besides, there were several competition activities 
on the programme as observed (Appendix 3.3). A research done by Watkins and 
Fulop (2003) showed that most Asian students have positive attitudes towards 
competition. They see competition as learning process which leads to everyone’s 
improvement. A student in the interview (Appendix 3.2H Item 26) mentioned that 
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competition-based activity encouraged discussion and interaction for learning among 
students. The teaching approach and material prepared on the intervention programme 
enhanced students’ participation and motivation on the programme  
 
5.2.3 Teachers’ belief 
 
Stubbs (1995) argued that academic success should be measured by broader criteria, 
for example, participation, enjoyment and confidence instead of merely the academic 
result. In the findings, despite the English academic result, the teacher in this study 
also emphasized intervention programme students’ learning motivation and 
confidence. He believed that constructive teachers’ beliefs and expectations towards 
students’ performance were essential to enhance students’ positive academic 
self-esteem. The increment of students’ confidence by his observation was one of the 
evidence to support his claim. Biggs and Watkins (2010) claimed that the way 
teachers expect their pupils to success affect children’s expectation to their 
achievements. Anderson (1982) also mentioned that teachers’ belief that learners are 
capable to master the learning objectives is important in enhancing children’s 
self-esteem. Therefore, teachers’ belief plays an influential role in forming and 
maintaining the academic self esteem of the students on the intervention programme.   
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5.2.4 Parents and students’ reaction towards the intervention programme 
 
Some of students and their parents thought that being allocated on the intervention 
programme created an undesirable identity as a low achiever. Ireson & Hallam (2001) 
suggested that streaming ability group would produce labeling effect on the students 
in the group, thus, influence their self-perceptions. Page (1992) also claimed that 
student on the intervention programme started to question their ability and their 
self-perception. In this study, the effect was more noticeable on the after-school than 
the pull-out intervention programme session. Some respondents concerned about the 
identity of ‘nonstandard’ students when being leaving school late. The identity 
influenced students’ self-perception and their self-esteem. However, the respondents 
valued the usefulness of the intervention programme, thus, it lessened the negative 
impact on their self-esteem.  
 
In sum, beside students’ individual English academic performance, school 
organization of the intervention programme such as school climate, intervention 
programme class size and time, teachers’ belief and parents-students’ reaction on the 
programme played important roles to affect students’ academic self-esteem.  
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5.3 Students’ perceptions towards the usefulness of English intervention 
programme 
 
Data from the students’ interviews (Appendix 3.2A-I) showed that majority of the 
respondents perceived the English intervention programme was useful for them since 
they could gain knowledge on the programme. This perception enhanced their 
confidence in English learning in the regular classes. Keefe et al (1985) stated that 
learners’ perception and contentment of their learning setting, such as learning quality 
and usefulness, influence their engagement to the school and self-perception. 
Intervention programme students understood the objectives and uses of the 
programme. They expected and even experienced success by improvement after 
participating in the intervention programme. The perception of the usefulness of the 
intervention programme comprised one of the factors that retained the academic 
self-esteem of the intervention programme students.  
 
Mentioned by the IP students in the interview data (Appendix 3.2A-I), they felt that 
their voices were valued when interaction with the teachers in the intervention 
programme was boosted. Examples could be seen in Appendix G Item 14 and 24, the 
students said: ‘[on the intervention programme] we can sit together as a circle in the 
intervention programme and teacher reads with us.’ (Item 14) and ‘I can learn together 
56 
 
with my classmates and I can know more English vocabulary.’ (Item 24). Watkins and 
Cheng (2010) suggested that students’ self-esteem can be enhanced when they are 
allowed to express their feeling without criticism. Teacher’s identity on the English 
intervention programme was regarded as a facilitator of change instead of authority 
figure. The democratic teaching approach develops a constructive classroom 
environment (Dreikurs and Grey, 1968). Learners were more concentrated on learning 
without the fear of being punished, thus, this retained IP students’ academic 
self-esteem.  
 
Different modes of teaching activities also developed students’ positive perceptions 
towards the usefulness of English intervention programme (Appendix 3.3). Biggs and 
Watkins (2010) claimed that students are motivated to learn when they get pleasure 
from the subject. Intervention programme participants’ intrinsic pleasure from 
learning was gained from the specialized mode of teaching on the programme. 
Meanwhile, the tailor-made teaching materials made English language learning more 
understandable which allowed the students to utilize the learnt knowledge in the 
regular class (See Appendix 3.2I Item 44). The change of competence in English 
language after the intervention programme proved the usefulness of the programme, 
thus, it enhanced students’ self-esteem academically. 
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Chapter 6    Conclusions 
 
This small-scale research aimed to study the relationship between the English 
intervention programmes and students’ academic self-esteem. The questionnaires and 
interviews with the Key stage 1 second language learners helped to understand their 
academic self-esteem and attitudes towards English intervention programme. From 
the findings, the pupils on the English intervention programme possessed lower 
academic self-esteem than the non-intervention programme students. This supported 
the claim by Hattie (2005) and Burns (1982) about the positive relationship between 
academic attainment and academic self-esteem. Yet, both the intervention programme 
and non-intervention programme students had relatively high overall academic 
self-esteem.  
 
The possible reasons to explain this phenomenon were the impact of the school 
culture and organization on the programme and students’ perception of the usefulness 
towards the intervention programme. Considering the impact of the school 
organization on the programme, first, supported by Acosta (2001), positive and 
encouraging school attitude on the intervention programme could enhance students’ 
academic self-esteem. Second, small class size on the intervention programme helped 
to foster learning due to increment in teacher-student and student-student interaction. 
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Vanderwood and Nam (2007) believed that small class size on the intervention 
programme can also increase the amount of attention gained by the learners from the 
teachers. Third, the differentiated teaching materials on the intervention programme 
helped to cater for students’ learning needs. Students’ motivation and experience of 
learning success enhanced their academic self-esteem. Fourth, teachers’ belief in 
students was one of the significant factors that affected students’ academic self-esteem. 
Teachers’ expectation towards students’ achievement affect children’s aspiration 
towards success (Anderson, 1982; Biggs and Watkins, 2010). However, some students’ 
and parents’ were reluctant to participate in the intervention programme due to impact 
of labeling effect and deprive of other learning opportunities. Learners would possess 
higher academic self-esteem when they could anticipate success after participating in 
the programme (Keefe et al, 1985). Students’ perception towards the usefulness of the 
intervention programme impacted on their participation, learning confidence and 
self-perception.  
 
There were several limitations in this study. First, assessing method of self-esteem in 
this study was measured on self-report basis (Lawrence, 2006). Participants were 
invited to respond to the academic self-esteem questionnaire by their subjective 
judgment on their ability, enjoyment and confidence in English learning. This 
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self-report rating scale was introspective that it only revealed what the participants 
believe about themselves without supporting evidence from other perspectives. 
Second, the instability of the self-esteem was another limitation. Instable self-esteem 
can be shown by fluctuations across short period of time e.g. hours or days (Kernis, 
2003, 2005). The young children, i.e. the respondents in this study, could show 
fluctuating academic self-esteem according to their present academic success/ failure 
experiences or mood. Third, Asian students, such as Hong Kong pupils, tend to 
possess higher academic self-esteem since academic achievement is largely 
emphasized in Asia (Watkins and Dong, 1994). Therefore, this research instrument 
and findings may not be applicable across different geographic regions and cultures.  
 
 
The way forward 
 
In the present study, school organization and students’ perceptions of the usefulness 
of the intervention were found to be influential to students’ academic self-esteem. Yet, 
only one mode of the English intervention programme in a local Hong Kong primary 
school was studied. Forlin (2007) mentioned that there are different modes of 
intervention programme practices in Hong Kong schools. Further longitudinal 
researches have to be conducted across different primary schools to explore different 
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modes of intervention programme practices in the primary schools and how they 
impact on students’ self-esteem and their perceptions towards the programme. 
Besides, further researches can be done looking at the Key Stage 2 students. This 
helps to investigate the relationship of the intervention programme and its impact on 
primary second language learners’ academic self-esteem as a whole primary 
education children development investigation. Longer period of investigation can also 
improve the stability and reliability of the research results.  
 
I hope that this research showed enlightenment to the education practitioners to 
consider the influential factors affecting the quality of intervention programmes and 
their impact on students’ academic self-esteem. Stubbs (1995) and Wong (2002) 
claimed that academic competence and effectiveness should not be measured simply 
by the academic attainments and results. More attention should be paid to different 
educational areas such as enhancing the structure of the teaching programme and 
valuing the voices from the learners. It is hoped that the intervention programmes can 
be served to maintain real inclusiveness to cater for learners’ diversity and individual 
needs.  
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 2 
 
Dear School Principal, 
The relationship between intervention programmes and Second Language learners’ 
academic self-esteem 
 
I am conducting a small-scale study for my dissertation. This will involve the 
teachers involved in the English intervention programme and 40 Key Stage 1(P.2-P.3) 
students in both mainstream classes and the intervention programme. I would like to 
ask for your approval for me to conduct this study with your colleagues - the teachers, 
and students. The teachers will be interviewed about the school practice and 
organization of the intervention programme, feelings about student’s self-esteem and 
their perceptions of the intervention programme. The students will be interviewed on 
their attitudes towards the intervention programme, and, questionnaires will be given 
to them to rate their level of self-esteem. The details of the interview are as follows: 
 
Target interviewees: Teachers involved in the English intervention 
programme, the Key Stage 1(P.2-P.3) students from 
mainstream classes and intervention programme, the 
Key Stage 1(P.2-P.3) intervention programme students 
 
Duration of the study: 18
th
 Feb, 2013 to 19
th
 Apr, 2013 
 
Time and length of the 
interview:  
1. 1 on 1 interview with teacher involved in the English 
intervention programme 
Time: 18
th
 Feb, 2013 to 11
th
 Mar, 2013   
Length: 30-45 minutes 
 
2. Questionnaire for Key Stage 1 students from 
mainstream class and on intervention programme 
Time: 5
th
 Mar, 2013 to 18
th
 Mar, 2013   
Length: 15 minutes 
 
3. 1 on 1 interview with Key Stage 1 intervention 
programme students 
Time: 19
th
 Mar, 2013 to 5
th
 Apr, 2013   
Length: 20 minutes 
 
Format: Face-to-face individual interview 
Individual questionnaire filling  
 
Interview location: Inside school classrooms 
 
 Participants will only be interviewed once. The 
interview will be conducted in Cantonese and it will be 
audio-taped, translated and transcribed. The 
interviewees have the rights to review the recording and 
erase part of or entire recording according to their 
preferences.  
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According to the university’s policy on the ethical conduct of research I am 
writing to ask your consent for these procedures. 
 
I will make sure that the information you provide to me will be treated with the 
utmost confidence. Participants in the research will remain anonymous. The 
information collected will only be used for the dissertation and stored in my personal 
USB device; password will be set in the USB to ensure confidentiality of data 
collected and the data will be destroyed after the dissertation grade has been approved. 
You can choose to withdraw from the study at any time without negative consequences. 
 
If you agree to these procedures, please sign one copy of this letter and return it 
to me. If you have any concerns about this aspect of my work, please feel free to 
contact me (6188-3302), or my Supervisor, Ms. Suzi Nicholson (2859-2406). If you 
have questions about your rights as a research participant, please contact the human 
Research Ethics Committee for Non-Clinical Faculties, HKU (2241-5267). 
 
 
Yours sincerely, 
 
 
 
 
Lam Yuk Pui, Heidi 
Bed (LangEd) Year 4 
Faculty of Education 
The University of Hong Kong 
 
 
I agree to the procedures set out above to facilitate (                     ) to 
conduct the research project in my school.  
 
Endorsed by:       Date: 
 
 
[                      ] 
Principal 
[                      ] 
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Dear English intervention programme teacher, 
 
The relationship between intervention programmes and Second Language learners’ 
academic self-esteem 
 
I am conducting a small-scale study for my dissertation. This will involve the 
English intervention programme teachers. You will be interviewed on the school 
practice and organization of the intervention programme, your observation of 
student’s self-esteem and the perceptions of the intervention programme. The details 
of the interview are as follows: 
 
Target interviewees: Approximately 3-5 English teachers 
Length of the interview: Approximately 30-45 minutes 
Format: A face-to-face individual interview 
Interview location: Inside school staffroom  
 Participants will only be interviewed once. The 
interview will be conducted in Cantonese and it will be 
audio-taped, translated and transcribed. 
 
According to the university’s policy on the ethical conduct of research I am 
writing to ask your consent for these procedures. 
 
I will make sure that the information you provide to me will be treated with the 
utmost confidence. Participants in the research will remain anonymous. Further, you 
have the right to review or/and delete your part in the audio-tape, or not to be included 
in my analysis, and if you do not wish to be included I will act according to that wish 
and not include your part. The information collected will only be used for the 
dissertation and stored in my personal USB device; password will be set in the USB 
to ensure confidentiality of data collected and the data will be destroyed after the 
dissertation grade has been approved. You can choose to withdraw from the study at 
any time without negative consequences. 
 
If you agree to these procedures, please sign one copy of this letter and return it 
to me. If you have any concerns about this aspect of my work, please feel free to 
Appendix 1.2 Consent form for English intervention programme teacher 
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contact me (6188-3302), or my Supervisor, Ms. Suzi Nicholson (2859-2406). If you 
have questions about your rights as a research participant, please contact the human 
Research Ethics Committee for Non-Clinical Faculties, HKU (2241-5267). 
 
Yours sincerely, 
 
 
 
Lam Yuk Pui, Heidi 
BEd (LangEd) Year 4 
Faculty of Education 
The University of Hong Kong 
 
 
Reply Slip 
 
Name of Participant:           
 
I  ** will / will not participate in the research. (** Please delete as if inappropriate.) 
 
 
Signature:     
 
Date:     
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Dear Parents, 
 
I am conducting a small-scale study for my dissertation. I will conduct a 
research project on ‘The relationship between intervention programmes and Second 
Language learners’ academic self-esteem’ at Kowloon Bay St. John Baptist Catholic 
Primary School and would like to invite your children to participate. This research 
aims to understand and describe Key Stage 1 (P.2 & P.3) Second Language learners’ 
attitudes towards English intervention programme, thus, to study the relationship 
between intervention programme and students’ self-esteem. Participants are asked to 
complete a set of questionnaire about their self-esteem and interviewed on their 
perceptions towards intervention programme. The details of the study are as follows: 
 
Target interviewees: Approximately 45 Key Stage 1 (P.2 & P.3) students 
Length of the study: Questionnaire: 15 minutes 
Interview: Approximately 20 minutes 
Format: Fill questionnaire 
A face-to-face individual interview 
Interview location: Inside school classroom  
 Participants will only be interviewed once. They are 
asked to complete a set of questionnaire before the 
interview. The interview will be conducted in 
Cantonese and it will be audio-taped, translated and 
transcribed. Your child has the right to review recording 
and erase part of or entire recording according to 
his/her preference. 
 
According to the university’s policy on the ethical conduct of research I am 
writing to ask your consent for these procedures. 
 
I will make sure that the information your child provides to me will be treated 
with the utmost confidence. Participants in the research will remain anonymous. The 
information collected will only be used for the dissertation and stored in my personal 
USB device; password will be set in the USB to ensure confidentiality of data 
collected and the data will be destroyed after the dissertation grade has been approved. 
Your child can choose to withdraw from the study at any time without negative 
consequences. 
 
If you agree to these procedures, please complete the reply slip below to indicate 
whether you would allow your child to participate in this research soon and return it 
A5 
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to me. If you have any concerns about this aspect of my work, please feel free to 
contact me (6188-3302), or my Supervisor, Ms. Suzi Nicholson (2859-2406). If you 
have questions about your rights as a research participant, please contact the human 
Research Ethics Committee for Non-Clinical Faculties, HKU (2241-5267). Your help 
is very much appreciated. 
 
Yours sincerely, 
 
 
 
Lam Yuk Pui, Heidi 
BEd(LangEd) Year 4 
Faculty of Education 
The University of Hong Kong 
------------------------------------------------------------------------------------------------------- 
Reply Slip 
 
Student Name:     Class:    Class No.:    
 
I  ** will / will not give permission for my child to participate in the research. 
(** Please delete if inappropriate.) 
 
Parent Name:         
 
Parent Signature:         
 
Date:       
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香港大學教育系 
「學生的學習自我形象與參加英文培訓計劃的關係」 
父母/監護人同意書 
敬啓者： 
 本人是香港大學教育系-小學英語學士學生，將在九龍灣聖若翰天主教小學進行一項關於教
育的學術研究，對象為小學二至三年級的學生。研究旨在探討學生的學習自我形象與參加英文培
訓計劃 (例如: 課後加油班) 的關係。是項研究將有助教育工作者理解學生對參加英文培訓計劃
的看法以及其對個人學習自我形象的影響，從而幫助了解制定英文培訓計劃時應考慮的條件。 
受訪對象 約四十名小二至小三學生 
時間 問卷: 約十五分鐘 
訪問: 約二十分鐘 
形式 問卷 
個人訪問 
地點 班房內 
 參加者只需受訪一次。問卷和個人訪問會以廣東話進行並以錄音機
記錄，內容其後會被翻譯成英文。貴子弟 有權跟據個人意願檢查、
刪除部份或全部錄音記錄。 
參與此研究的同學只需完成一份有關量度學習自我形象的問卷(需時約十五分鐘) 及接受一
次性對培訓計劃的看法的個人訪問。參與純屬自願性質，貴子弟 可隨時退出此研究而不會有任
何負面影響。所收集的資料只作研究用途，並以不記名的方式進行。由於部分問題可能涉及私隱，
所得資料會絕對保密並儲存於加密記憶棒內，本人將於研究的成績確定後刪除所有資料。 
 
希望閣下能對此研究給予支持，讓貴子弟參與其中。請閣下填妥以下回條，以表示你是否
同意  貴子弟參與是項研究。如閣下對是項研究有任何查詢，請與本人 林玉珮 (6188-3302)或老
師 Ms. Suzi Nicholson (2859-2406) 聯絡。如閣下想知道更多有關研究參與者的權益，請聯絡香港
大學非臨床研究操守委員會(2241-5267)，多謝你的支持。 
 此致 
九龍灣聖若翰天主教小學家長 
                                         香港大學教育系-小學英語學士學生 
林玉珮謹啟 
二零一三年二月二十日                                            
------------------------------------------------------------------------------------------------------------- 
家 長 回 條 
學生姓名：___________________      班別：_______        學號：_______ 
本人   ** 同意 / 不同意   子弟參與是項研究。 (**請刪去不適用者)  
家長姓名：        
家長簽署：        
日期：         
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Dear Students, 
 
I am a researcher from the Faculty of Education, The University of Hong Kong and is 
now conducting a small-scale study titled ‘The relationship between intervention programmes 
and Second Language learners’ academic self-esteem’ for my dissertation.  
 
I have obtained written consent from your parent/guardian earlier to let you join this 
project. However, your decision is also very important to us. If you agree to join this project, I 
will invite you to fill in a set of questionnaires about your attitudes towards yourself, your 
English ability and perceptions on English intervention programme. It takes you 
approximately 15 minutes to complete the questionnaire. You can complete the questionnaire 
individually in an assigned classroom. Then I will conduct an interview with you about your 
perceptions on intervention programme. The interview will take approximately 20 minutes in 
an assigned classroom. You will only be interviewed once. The interview will be conducted in 
Cantonese and it will be audio-taped, translated and transcribed. 
 
According to the university’s policy on the ethical conduct of research, I will make sure 
that the information you provide to me will be treated with the utmost confidence. 
Participants in the research will remain anonymous. Further, you have the right to review 
or/and delete your part in the audio-tape, or not to be included in my analysis, and if you do 
not wish to be included I will act according to that wish and not include your part. The 
information collected will only be used for the dissertation and stored in my personal USB 
device; password will be set in the USB to ensure confidentiality of data collected and the 
data will be destroyed after the dissertation grade has been approved. You can choose to 
withdraw from the study at any time without negative consequences. 
 
If you have any concerns about this aspect of my work, please feel free to contact me 
(6188-3302), or my Supervisor, Ms. Suzi Nicholson (2859-2406). If you have questions about 
your rights as a research participant, please contact the human Research Ethics Committee for 
Non-Clinical Faculties, HKU (2241-5267). 
 
If you have any further question, please raise it now. Thank you for your support. 
 
Yours sincerely, 
 
 
Lam Yuk Pui, Heidi 
BEd(LangEd) Year 4 
Faculty of Education 
The University of Hong Kong 
 
Reply Slip 
 
Student Name:________________ Class: ______________   
 
I **agree/ do not agree to participate in this research. (** Please delete if inappropriate.) 
 
 
Signature:________________ 
  
Date:________________ 
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香港大學教育系 
「學生的學習自我形象與參加英文培訓計劃的關係」 
學生須知及同意書 
各位同學： 
 
我是香港大學教育系-小學英語學士學生，正進行一項研究探討學生的學習
自我形象與參加英文培訓計劃  (如:課後加油班) 的關係，希望與你講解一下。 
 
我早前已得到你父母／監護人的同意讓你參與這個活動，但你的決定對我也
很重要。如果你決定參與這個研究，我會邀請你填妥一份量度學習自我形象的問
卷 (需時約十五分鐘)， 內容問及你對自己和你英文程度的評價，以及你對培訓
計劃(例如: 課後加油班) 的意見。你可以選擇單獨在指定班房內填妥問卷。接著，
一些參加者會被帶到指定班房，訪問關於對培訓計劃更深入的看法(需時約二十
分鐘)。你只需受訪一次，問卷和個人訪問會以廣東話進行並以錄音機記錄。內
容其後會被翻譯成英文。你有權跟據個人意願檢查、刪除部份或全部錄音記錄。 
 
參與純屬自願性質，你可隨時退出此研究而不會有任何負面影響。所收集的
資料只作研究用途，以不記名的方式進行。因部分問題可能涉及的私隱，所得資
料會絕對保密並儲存於加密記憶棒內，本人將於研究成績確定後刪除所有資料。
希望閣下能對此研究給予支持。請閣下填妥以下回條，以表示你是否同意參與是
項研究。如閣下對是項研究有任何查詢，請與研究員 林玉珮(6188-3302) 或老師
Ms. Suzi Nicholson (2859-2406) 聯絡。如閣下想知道更多有關研究參與者的權益，
請聯絡香港大學非臨床研究操守委員會(2241-5267)。如你有任何問題， 請於現
在提出。 多謝你的支持。 
 
 
香港大學教育系-小學英語學士學生 
林玉珮謹啟 
二零一三年二月二十日   
________________________________________________________________________ 
  
回 條 
 
請在以下空格內畫 ＜＞ 號， 並在橫線上簽署。 
 
   我同意/不同意參加是次活動計劃。  簽署:_________________ 
 
學生姓名：_________________班級：_______________日期：________________ 
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Interview questions for English intervention programme teacher 
i) Teacher’s background  
1. What position and responsibility does the teacher have on the intervention 
programme? 
2. Do you treat the students in intervention programme differently? E.g. more 
patiently? More interactions? 
 
ii) School practice 
 
3. What is the aim of the intervention programme and what teaching approach is 
involved? 
4. What are the criteria of selecting students into the programme? In what stage can 
the students leave the programme? 
5. How are they told to be assigned on the intervention programme? 
6. How many pupils in a class? Is there any rationale for this class size? 
7. How often is the intervention programme organized in a week? i.e. how many 
times per week? 
8. When and how long does the intervention programme take place?  
9. Is there interaction between mainstream class teachers and intervention 
programme teachers? How? 
10. Who will do the teaching and preparation for the intervention programme e.g. 
teachers? Teaching assistant? Co-planning? 
11. What kinds of activities are organized in intervention programme? Are they 
using the same set of materials as the mainstream classes?  
12. How is the intervention programme different from the mainstream one in the 
school practice? 
 
iii) Observation of students’ self-esteem 
 
13. What is the general classroom behavior of the students on the intervention 
programme?  
14. What do you think about intervention programme students’ view on their 
academic performance?  
15. Compare to mainstream class students, how do you think about the intervention 
programme students’ self-esteem in the intervention programme? Does it further 
affect their academic performance? 
16. Any difference between the students in intervention programme and mainstream 
class based on their learning motivation and confidence?  
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vi) Feelings about the intervention programme 
 
17. Is there a need for organizing intervention programme to students? 
18. Is the intervention programme effective enhancing students’ English 
performance? How? 
19.  If not, how can the programme be improved? 
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Questionnaire: 
 
Questionnaire for Key Stage 1 students 
(Both mainstream class and intervention programme students) 
 
Answer the below questions honestly and accurately without spending too much time 
on tackling each question. Please tick the box that is appropriate for you. 
 
 I am on an intervention programme. 
 I am not on an intervention programme currently but I have been on the 
programme before.  
 I am not on an intervention programme and I have never been on the programme. 
 
Question Strongly 
disagree 
Disagree Neutral Agree Strongly 
agree 
1. I am good at English.       
2. I enjoy learning English.       
3. I am as capable as my classmates at 
English. 
 
     
4. Intervention programme students are 
as smart as the mainstream class 
students. 
 
     
5. I think the English Intervention 
Programme can help students to 
improve English.  
     
6. I think it is important to get good 
grades in English subject.  
 
     
7. I am confident in taking part English 
lessons e.g. answering questions.  
 
     
8. Overall I have things to be proud of in 
English. 
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香港大學 
教育系- 英文教育(小學英文) 
「學生的學習自我形象與參加英文培訓計劃的關係」問卷調查 
 
請準確﹑誠實地回答以下的問題，請以剔號選擇適合你的答案。 
 
 我正參與課後加油班。 
 我現在沒有但曾參與課後加油班。 
 我沒有參加任何課後加油班。 
問題 完全同意 同意 沒有意見 不同意 完全不同
意 
1. 我善於英文。      
2. 我享受學習英文。      
3. 我和其他同學在英語上有 
一樣的能力。 
 
     
4. 參加課後加油班和沒有參
加課後加油班的同學一樣聰
明。 
 
     
5. 我覺得參加課後加油班後 
  可以幫助同學提升英語能
力。 
 
     
6. 我覺得在英文科拿好成績
是很重要的。 
 
     
7. 我每天有信心地上英文課。 
  例如:回答老師問題。  
 
     
8. 總括來說，我的英文有很多 
  值得自豪的地方。 
 
     
完 
謝謝!  
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Interview questions for Key Stage 1 student on the English intervention programme 
 
i) Student’s background on the intervention programme 
1. How long have you been on the intervention programme? 
2. How you are told to join the intervention programme? 
3. Why do you think you’re on the intervention programme? 
4. Do you think you need to be on the intervention programme? 
5. Do you like the intervention programme? Do you want to participate in the 
programme? Why/Why not? 
 
ii) Organization of the intervention programme 
6. Are the teaching materials in the intervention programme appropriate to your 
current English level? 
7. Are you satisfied with the class size and the time (duration and time) of the 
intervention programme? 
8. Are there any similarities/differences between the mainstream classes and the 
intervention programme? (e.g. Teaching topic, teaching methods, activities, 
teacher’s classroom management etc) 
 
iii) Usefulness of the intervention programme 
9. Are there any advantages of being on the intervention programme? (e.g. more 
academic support, more interaction with teachers) 
10. Are there any disadvantages of being on the intervention programme? (e.g. time 
consuming, inappropriate teaching method) 
11. Comparatively, have you improved your English learning habit after joining the 
intervention programme? In what ways? (e.g. reading skills, enjoyment in 
English, level of support) 
12. Do you think the intervention programme help to improve your English?  
e.g. feel easier to achieve higher score in the assignments? How? 
13.  Are you more confident at English now than prior to the intervention 
programme? Why/ Why not? 
 
iv) Suggestions to the intervention programme 
14. Overall, are you satisfied with the intervention programme now provided to you? 
Why/ Why not? 
15. Is there anything that the intervention programme can be improved to make you 
more likely to join the intervention programme? 
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H: Heidi (Researcher) 
C: Mr. C 
 
1. H: Thank you for participating in this interview. I would like know more about 
the intervention programme….for example, how’s the flow of the intervention 
programme? and how about the teachers’ work? For example, what do the 
teachers do? Do they need to do some planning or preparation before teaching 
the intervention programme? 
 
2. C: If the whole intervention programme… the whole intervention programme, in 
the school’s perspective, we will refer to students’ result and for example English 
subject, we will arrange their ranking according to their English academic grades. 
After that, we will choose the students from the weak ones (the failed students). 
Then, we put them into groups of the intervention programme. The number of 
students in each intervention programme group is about 4-6 students. After 
choosing the students into group, we will send consent to their parents to ask for 
the agreement…since some parents may arrange some private tutorial 
individually for their children sometimes. Some of them do not join the 
programme. If they do not join the programme, we will give their places to the 
next student who need more support. This is done until the group is full. For 
example, six students in a group … if there are all six students in total, then the 
group will be launched. The beginning of the intervention programme is 
established like this. After that, when the intervention programme comes to 
practice or the teaching is practiced or what kind of worksheet is used…e.g. this 
year, for P.2 and P.3 we have 2 teachers each, they will discuss the current 
teaching progress. Some of the content of the worksheet e.g. sentence structure 
or vocabulary which are corresponding to the mainstream lessons is 
supplemented to the students…or for revision. Our English intervention 
programme has established a project called ‘EEGE’ two years ago. This is 
funded by the governments to the schools to allocate a certain amount of money 
to…. 
 
3. H: improve the ability…. 
 
4. C: ya..the ability or standard of English in the school. Therefore, we utilized this 
funding to hire one more teacher to share some of the English teachers’ lessons. 
Therefore, we have some colleagues..not just that teacher…. some more 
colleagues can help to establish the intervention programme and its support to 
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students. At that time, according to the approach of the ‘EEGE’, some of our 
colleagues went to Poly (Polytechnic University) to attend a 10-day course about 
dyslexia in English. After the course, we took the teaching materials and tools of 
testing from the course and implemented in our intervention programme. E.g. we 
did pre-test and post-test with the students and tools to test students’ ability in 
phonics or their vocabulary level. We will refer to their standard and use 
corresponding strategies or methods..e.g. we use card games..or board games to 
help the students to master (learn) more vocabulary via phonics. For the Key 
Stage 1s, we mainly use the phonics game e.g. CVC approach to separates the 
letters and listen to the words and let them to write the words out individually. 
Then, we may change the middle vowels so to help the students to master…. 
 
5. C: except the CVC games, there are some card games..matching game…for.... 
motivating the students to learn English. Actually, their English foundation is 
rather weak so they do not have much confidence to learn. Therefore, we hope to 
make the students enjoy the learning process and engage in learning English.  
 
6. H: you mentioned about ‘referring to students’ standards’..you are referring to 
the standard of those 6 students on the intervention programme or the whole 
class? 
 
7. C: those 6 students on the intervention programme 
 
8. H: for the class size, are there any reasons for having 4-6 students on the 
intervention programme? [4:59] 
 
9. C: because….before the after-school intervention programme, we organized the 
before-class intervention programme. The format of the before-class intervention 
was also using the withdrawal mode but the group size of this intervention 
programme was from 8-10 students…and the earliest time was up to 12 students. 
And we found that if the group size is increased, actually, especially for English 
Language, for the weak students, the efficiency is not obvious. The students in 
the group were just…… 
 
10. H: just like having their mainstream classes… 
 
11. C: ya…just like having their mainstream classes…it looked like those intensive 
mode programme such as drilling and practices, yet, students’ confidence is not 
A16 
Appendix 3.1 - Interview transcription from English intervention programme 
teacher 
 18 
 
sufficient or still maintain low learning motivation. All these also affect the 
outcome (of being allocated on Intervention Programme). Therefore, from that 
time after the course in Poly (Polytechnic University) and funding resources on 
the Intervention Programme, the NET (native-speaking teacher) suggested that 
reducing the group size and hope this amendment can maximize the efficiency of 
the Intervention Programme.  
 
12. H: I see… So when having the lesson on the Intervention Programme, do the 
teachers need to be more patient or specifically encourage more group 
interaction? [06:25] 
 
13. C: um…ya proper yes… 
 
14. H: compare to the mainstream right? 
 
15. C: ya..for example in the games, we hope the students to express and speak when 
participating in the games. Using the game activity, we hope the students to 
participate more. Sometimes we use songs to teach vowels for them to learn.  
 
16. H: So how do the teachers tell the students that they are allocated on the 
Intervention Programme? Telling them: Oh, your academic result is bad so you 
have to join the Intervention Programme … how do you tell the learners? 
 
17. C: We won’t tell them that they have bad academic results.. 
 
18. H: Yaya… 
 
19. C: Since the students themselves may know that [the unsatisfactory result] and 
the parents may also understand that their children have unsatisfactory 
result...But in the consent and when we tell the parents, our tone will tell them 
this Intervention Programme is to enhance their academic result but not that ‘you 
are bad so you have to be assigned to the Intervention Programme.’. This is the 
way how we tell the students. 
 
20. H: more encouraging… 
 
21. C: ya..to let the learners understand that except enhancing the academic 
performance, they also capable for room to improve. 
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22. H: So you will say to the learner that ‘you are sought to require more 
improvements..’, right? [7:34] 
 
23. C: We say this to both the children and their parents. We hope that the both 
parties [the children and parents] accept the Intervention Programme. Otherwise, 
it starts by giving a sense that because they[the children] are bad and they have 
to be allocated to the Intervention programme. 
 
24. H: and detention.. 
 
25. C: Ya.. ‘because you are lazy and bad so you have to be pulled out.’ This will not 
help the kids to improve the learning motivation and learning efficiency later. 
Actually, prior to the lessons, motivation matters a lot. If the children engaged in 
the group, they will learn better. Some students have participated the Intervention 
Programme for a whole term or year, they did not show any improvement 
because they were still lack of confidence and lack of motivation. This hindered 
the learning process. 
 
26. H: Usually, how many Intervention classes in a week? [08:28] 
 
27. C: This year we have two. One is on the weekdays, may be before-class or 
homework guidance lesson or the break after lunch. The other one lesson is on 
Friday after-school with around one extra hour. [08:51] 
 
28. H: I see…one hour is for the after-school and one is on the weekdays…right…. 
 
29. You said the original English teachers teach on the Intervention Programme..let 
me see… 
 
30. C: it is not a must that the students’ ordinary English teachers teach the learners 
in their own class. Since we spot the students according to their academic result 
and ranking, some weak students may come from the class I do not teach and 
some are from my class, therefore, there is a mix of students from different 
classes on the Intervention Programme.  
 
31. H: Will you discuss with the original English class teacher of those who are not 
come from your class? [09:30] 
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32. C: follow up..Ya we will because we would like to understand which aspects the 
students are weak at. Sometimes we can discuss and the original-class English 
teacher will tell each other that this student learns like this and that….Therefore, 
when we teach, we can pay more attention to those aspects and avoid some 
‘don’t’. Because if we don’t know beforehand, and we may trigger the ‘don’t’ of 
the students. This will affect the outcome of teaching and learning. [10:00] 
Within these two years, the Principal also suggest us, not only the Intervention 
Programme but also the remedial classes or withdrawal group, the teachers who 
are responsible for the remedial programme have to record and fill in the form 
about the teaching and learning quality and return the feedback to the 
original-class English teacher after the programme. Then those teachers can 
understand the learning progress of their children e.g. how much the students 
improve? Or not much improvement has shown? Any extra information they 
have to know? It is to make sure that it will not happen like once the children has 
been withdrawn, then the responsibility all goes to the Intervention Programme 
teachers or the Intervention Programme teachers have to handle the students all 
alone. It is hope that there is a ….mutual….. support to the learners.  
 
33. H: I see….then for the game activities on the Intervention Programme, will the 
same set of game be used in the mainstream class? 
 
34. C: These games are seldom used in the mainstream class since the time and 
schedule is tight in the mainstream class. Or there are several designated 
teaching materials and activities included in the syllabus. The teaching materials 
and games on the Intervention Programme are tailor-made and specially 
designed for the students in the group. It is hope that the teaching on the 
Intervention Programme is a bit different from the mainstream classes. If the 
students feel that the Intervention Programme is the same as the mainstream 
class and the activities are the same as in the mainstream class, the learning 
motivation cannot be enhanced.  
 
35. H: I see… from your experience, can you spot any behavior or level of confident 
difference between the students on the Intervention Programme and the 
mainstream class? Will the students on the Intervention Programme feel that 
since they have to join the Programme, so they can’t spend the time with other 
classmates? Or other students can have recess and they don’t have..? 
 
36. C: It depends…but the overall response that, for those who participated the 
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Intervention Programme, they perform better response and self-confidence. 
[12:23] 
 
37. H: Compare to those who aren’t assigned to the Intervention Programme? 
 
38. C: oh compare to the mainstream students…… 
39. Actually for those who are assigned to the Intervention Programme, their 
academic result must be poorer and they possess lower self- confidence. 
Therefore, these students remain quiet in the class and some of them may possess 
behavioral problems. After withdrawal from the mainstream class and the class 
size is smaller, the classroom management becomes easier. The rapport to pupils 
is more direct, obvious and effective. More interactions between teachers and 
students can help to build up pupils’ confidence and help their learning. [13:19] 
 
40. H: So overall you see that pupils’ performance goes better after assigned to the 
Intervention Programme. Although the outcome depends on the individual, but 
overall those students have incline the confidence. 
 
41. C: Because we have joined the EEGE programme, we have to report to the EDB 
[Education Bureau]. At the same time, we have done some analysis and gave 
grades…Some of the students may not perform great improvement, from fail to 
pass, but at least we can see some improvements and increase in confidence.  
 
42. H: I see…those who joined the Intervention programme may understand that 
they are academically unsatisfactory…will other students view them differently? 
 
43. C: you mean those who are not on the Intervention Programme? 
 
44. H: Ya…for those who are not on the Intervention Programme.. [14:16] 
 
45. e.g. for those not on the programme may say ‘ OK, you are going to the 
Intervention Programme and I am going to play after school.’ 
 
46. C: About students’ social lives, there were some cases like this. Some students 
understand that students in the programme are going on the Intervention 
Programme, they don’t have much special feelings. Yet, some children may think 
that ‘oh I can take a rest after school but you are still going on the Intervention 
Programme and be with the teachers. There are some specific cases like this. So, 
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some of the students on the Intervention Programme may not enjoy being 
assigned on the programme. They may feel that being assigned to the 
Intervention Programme makes them feel like missed something or being labeled 
as not smart enough. They may feel that they missed or lose something when 
compare with the other students who are not on the Intervention programme. Yes, 
it has. 
 
47. C: Some parents told us that their child is being..They may not tell us explicitly, 
but from the conversations, we get the message that because there is a potential 
problem like this [feel that missed something or being labeled]. The parents 
particularly concern this area of development. Therefore, some parents disagree 
with their child to join the Intervention Programme., even at the beginning of the 
programme when we send the consent to invite them to join the Intervention 
Programme. Of course, they won’t explicitly the reasons behind. They told us in 
well manner that they have organized some private tuition for their children 
outside school or other homework guidance at the same time slot as the 
Intervention Programme. Therefore, the availability on the Intervention 
Programme gives to some other pupils who are in need. [16:07] 
 
48. H: Ok..do you think the Intervention Programme is useful for the students? and 
effective? 
 
49. C: Ya.. basically yes.. but it still depends on individual students. Because it is not 
just depends on how the teachers teach but also students’ engagement on the 
programme. Of course, the first point is how the teacher builds rapport with the 
students in the group, it is very important. If the rapport and positive interaction 
with the students is well-established, students are more engaged and they like to 
join the Intervention Programme.  
 
50. H: I see..do you think it is essential to continue the Intervention Programme? 
[16:49] 
 
51. C: Ya it is essential.. if not, certain students are remained in the bottom or the 
borderline and no one can offer support to them. We hope to help the students 
who require guidance and support. 
 
52. H: According to the current Intervention Programme, is there any area that the 
programme can be improved? Any aspects you think it can be better or can offer 
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more support to the students? 
 
53. C: I think it can be improved by focusing more on the individuals’ need, 
individualize. Basically, the current Intervention programme focus on ‘group’ in 
weekly basis, e.g. What do we teach in this week? What revision areas is it? 
Therefore, some individuals learn better and perform better while some 
particular pupils learn unsatisfactorily and keep lagging behind. So the original 
objective of the EEGE programme, similar to IEP, is to individualize the support 
to learners. For instance, the learner requires certain support and we give a 
specific support to him/her. And other learners may need some other guidance, 
and then we use another way to accommodate their needs. So this is the area that 
we have to think about it and improve it.  
 
54. H: Alright, thank you very much for the participation in this interview! 
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H: Heidi (Researcher) 
A: Student A 
 
1. H: Thank you for joining this interview. I’d like to know how long have you 
been to the Intervention Programme? 
 
2. A: Almost a year….from the first term of P.3  
 
3. H: Who tell you to join this programme? 
 
4. A: My homeroom teacher asked me to join. 
 
5. H: How did he/she tell you? 
 
6. A: He/She didn’t tell me anything..just I need to ask my parents to sign and hand 
it in.. 
 
7. H: Why do you think you need to join the programme? 
 
8. A: Because my English is not good…. 
 
9. H: I see… do you think you need to join the programme? 
 
10. A: Sometimes need…sometimes do not…..because sometimes I got low marks. 
 
11. H: Do you like the programme? Do you want to join the programme? 
 
12. A: um……..a little bit… 
 
13. H: why is it ‘a little bit’? 
 
14. A: Because sometimes my classmates can leave the school on time and I still 
have to go to the intervention programme. They said they can leave the school 
and I still have to go on the programme after school.  
 
15. H: So what do you think how your classmates see you? 
 
16. A: They may think because I’m not good in English so that I have to join the 
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intervention programme and have to stay after school.  
 
17. H: I see.. Do you think the teaching materials on the programme suitable for 
you?  
 
18. A: Sometimes the teaching is so difficult…too difficult… 
 
19. H: too difficult… 
 
20. A: Yes…too difficult….and my classmates and I don’t know how to do… 
 
21. H: I see… how many students are there in the Intervention programme class? 
 
22. A: six students  
 
23. H: Do you like the class size like this? Six students? 
 
24. A: yes. 
 
25. H: Which class size do you prefer more, the regular class size or the intervention 
programme class size? 
 
26. A: the regular class….. 
 
27. H: Why? 
 
28. A: because we can learn together. I will not be left out…it seems that I’m not the 
only one to learn.  
 
29. H: I see… do you mean you don’t like to stay behind for the programme? 
 
30. A:…..yes…. 
 
31. H: If the intervention programme is allocated to another time slot e.g. before the 
lesson starts in a day, will it be better? 
 
32. A: I don’t know… 
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33. H: Why not? Don’t you think you don’t want to stay behind? 
 
34. A: because my classmates also say that I have to join the intervention 
programme in a particular way…in special tone. 
 
35. H: Is there any difference between the Intervention Programme and the regular 
class? E.g. teaching materials, games and the interaction between you and the 
teachers? 
 
36. A: Teacher will interact more with us in the programme...because we don’t have 
many people in the programme. But the books are the same.. 
 
37. H: how about the teaching? E.g. you are taught about past tense in the regular 
class, is there any past tense taught in the programme? 
 
38. A: yes.. 
 
39. H: In your opinion, are there any benefits on the programme? 
 
40. A: I can be with the teacher. I can ask teacher questions and he/she asks us 
questions too… if we answer more, we can remember the words… 
 
41. H: Any others? 
 
42. A: ………..also…there are some activities….we can play… 
 
43. H: Are there any disadvantages on the programme? 
 
44. A: Sometimes the sentences are too difficult for me…and we have a little 
homework to do at home after the programme… 
 
45. H: I see…. How about the time? 
 
46. A: It’s better if I don’t have to stay after school… 
 
47. H: So do you have any improvement after the programme? e.g. do you have 
higher confidence to answer questions in the regular class now? 
 
A25 
Appendix 3.2 A – Interview transcription from Key Stage 1 English intervention 
programme student 
 
 27 
 
48. A: Yes… 
 
49. H: How about the academic result? Or can you adopt a better way to study now? 
 
50. A: Almost the same….. 
 
51. H: Ok…finally, are you satisfied with the programme? 
 
52. A: Yes.. 
 
53. H: Why? 
 
54. A: because I can learn something…..learn more English… 
 
55. H: Do you have any suggestions to the programme? 
 
56. A: um…..the teaching can be less difficult…and …ya…don’t be that difficult… 
 
57. H: OK! Thank you for participating in the interview today.  
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H: Heidi (Researcher) 
B: Student B 
 
1. H: Hello. Thank you for participating in this interview. I’d like to know how long 
have you been on the intervention programme? 
 
2. B: starting from P. 2… 
 
3. H: that’s almost a year.. 
 
4. B: Yes. 
 
5. H: Who ask you to join the programme? 
 
6. B: Miss Wong told me … 
 
7. H: What did she tell you? 
 
8. B: She didn’t tell anything..she just gave me a notice and hand it in in the next 
day. 
 
9. H: I see…. So you have to take it home and ask parents to sign 
 
10. B: Yes 
 
11. H: Why do you think you have to join the programme? 
 
12. B: because my result is not good… 
 
13. H:But do you think you need to join the programme? 
 
14. B: yes somehow….because I have to learn more....learn more English 
 
15. H: Do you like this Intervention Programme? 
 
16. B: Because teacher is very kind… he will give us chocolate after the class..and 
he will teach us English. 
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17. H: I see. Is there any difference between the Intervention Programme class and 
the regular class? E.g. teaching materials, books and games. 
 
18. B: No much different….almost the same. 
 
19. H: So you mean the games, the activities and books are the same? 
 
20. B: there are more games on the programme but less in the regular class.. 
 
21. H: I see..how many students on the Intervention Programme. 
 
22. B: six students 
 
23. H: Ok..what do you feel about the class size? Is it ok for you? Or you like large 
class in the regular class? 
 
24. B: I like large class more because I can learn together with my classmates. 
 
25. H: I see.. how about the time? Do you like the time of the Intervention 
Programme? 
 
26. B: I like the programme in the homework guidance lesson but not after school.  
 
27. H: Why? 
 
28. B: because I can leave the school on time and I can’t join the badminton team… 
 
29. H: I see.. you like playing badminton? You are the team member in the school? 
 
30. B: No… the badminton team outside school…but I have to join the intervention 
programme so I can’t go for practice… 
 
31. H: I see.. is there any difference or similarity between the intervention 
programme and the regular class? 
 
32. B: Almost the same… 
 
33. H: How about the books? Are they the same? 
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34. B: Yes… the vocabulary taught in the regular class will also taught on the 
programme. But the sentences are a bit difficult on the programme sometimes. 
 
35. H: In your opinion, what are the benefits of joining the intervention programme? 
Are they useful for you? 
 
36. B: Yes… I can know more vocabulary and do more practice…..and…….the 
teacher is very good. He gave us candies all the time. 
 
37. H: Are there any disadvantage of the programme? 
 
38. B: It’s better if it is not organized after school….. 
 
39. H: I see…because you want to play badminton haha 
 
40. B: Yes.. 
 
41. H: So do you think you have any improvement in English after the intervention 
programme? 
 
42. B: um…a little bit… 
 
43. H: What kind of improvement is it? 
 
44. B: I can read some of the words….looks like simpler…….and sometimes I can 
understand the story better…. 
 
45. H: Then, what suggestions do want to make to the intervention programme so 
that you want to join the programme more? 
 
46. B: No…….it’s better if the duration is shorter…. Not an hour… 
 
47. H: I see… Do you think you have higher confidence in the regular English class 
now. 
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48. B: Almost the same….just like before… 
 
49. H: Okay… thank you very much for participating in this interview. 
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H: Heidi (Researcher) 
C: Student C 
 
1. H: Welcome and thank for participating in this interview. I’d like to know how 
long have you been on the Intervention Programme? 
 
2. C: few months….starting from P.2… 
 
3. H: Starting from P.2…that’s almost a year right? 
 
4. C: Yes… 
 
5. H: Who tells you to join the programme? 
 
6. C: um….. Miss Tsoi…. 
 
7. H: I see..Miss Tsoi..How did she tell you? 
 
8. C: She gave a notice and asked me to give it to parents to sign. 
 
9. H: I see… so she just gave you the notice and didn’t talk to you directly right? 
 
10. C: Yes… 
 
11. H: Ok.. Why do you think you need to be on the programme? 
 
12. C: um…I don’t know … 
 
13. H: Then do you think you need to join the programme? 
 
14. C: yes… 
 
15. H: Why? 
 
16. C: Because I always get low marks in English. 
 
17. H: Do you like the Intervention programme? Do you want to join this 
programme? 
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18. C: Yes….i like it…because I can be with the teacher and she teaches me 
English…also I can play games with my classmates… 
 
19. H: I see.. you like to play with your classmates and there are some activities and 
games on the intervention programme, right? 
 
20. C: Yes.. 
 
21. H: Is there any difference between the Intervention programme and the regular 
class? E.g. teaching materials, games and books? 
 
22. C: Almost the same…no big difference….we use the same book. There are some 
games and activities and sometimes are different from those in the regular class.  
 
23. H: I see..How many students are there on the Intervention Programme? 
 
24. C: There are seven students in the class… 
 
25. H: Do you like the class size like this? 
 
26. C: Okay… 
 
27. H: which class size do you prefer, the regular class with 30 students or the 
intervention programme of 7 pupils? 
 
28. C: I like large class...because sometimes it is quite funny in the regular class and 
I can have the lesson together with my classmates. 
 
29. H: In your opinion, what are the advantages of joining the Intervention 
Programme? Is it useful for you? 
 
30. C: I can know more English vocabulary….and practice more…so I know more 
English vocabulary and the spelling and spell them correct. 
 
31. H: Are there any disadvantage of the programme? 
32. C: I don’t know…. 
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33. H: Do you think you have some improvement in English after the intervention 
programme? Or do you feel you become more confident in the regular class? 
 
34. C: Not really…I don’t know…. 
 
35. H: Overall, are you satisfied with the programme? 
 
36. C: yes…because I can learn… 
 
37. H: But you said you like to learn in a large class more… 
 
38. C: But on the programme, I can learn some extra things…e.g. vocabulary…so I 
think it is good…and useful for me… 
 
39. H: So all in all, you think the Intervention Programme is useful for you? 
 
40. C: [Nod his head] 
 
41. H: Do you have any suggestions to the programme? e.g. the class size and the 
content? 
 
42. C: No…. 
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H: Heidi (Researcher) 
D: Student D 
 
1. H: Hello. Thank you for joining this Interview. I would like to know how long 
have you been on the Intervention Programme? 
 
2. D: a year.. 
 
3. H: A year.. that is starting from P.3? 
 
4. D: [Nod his head] 
 
5. H: I see..Who tells you to join the programme? 
 
6. D: Miss Ng. 
 
7. H: How did she tell you to join the programme? 
 
8. D: By notice form.. 
 
9. H: Did she tell you any other things when she gave you the notice form? 
 
10. D: no… 
 
11. H: So that’s she gave you the notice and asked you to hand it over to your 
parents? And…Why do you think you have to be assigned to the Intervention 
Programme? 
 
12. D: Um….heeee… my academic result is not good enough 
 
13. H: You have this thought yourself? 
 
14. D: [Nod his head] 
 
15. H: Do you think you need to participate on the Intervention Programme? 
 
16. D: Yes 
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17. H: You think you need to. Why? 
 
18. D: Because my academic result is not good so have to catch it [English] up. 
 
19. H: Do you like the Intervention Programme? 
 
20. D: I like the Chinese one but not the English one 
 
21. H: Why do you have this thought? 
 
22. D: Because English is too difficult for me… 
 
23. H: I see. Then is there anything different in the Intervention Programme from the 
regular class? 
 
24. D: It is different.  
 
25. H: how are they different? 
 
26. D: No… no…um…have to quiz in English intervention Programme 
 
27. H: I see! You have a quiz every lesson? 
 
28. D: sometimes…but we have quizzes before the examination periods. 
 
29. H: I see. What do think about the after-school Intervention Programme? Do you 
like it? 
 
30. D: I like it. 
 
31. H: Is there any difference of the teaching materials? E.g. the books? 
 
32. D: We use the same book on the intervention programme as the same as in the 
regular class.  
 
33. H: Then is there any games? 
 
34. D: no games on the programme, not much… 
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35. H: What is taught on the programme? 
 
36. D: some English grammar…e.g. past tense… 
 
37. H: I see. How many students on the Intervention Programme class? 
 
38. D: 6 students 
 
39. H: Do you think this class size is good? Which class size do you prefer, the 
Intervention Programme class or the regular class? 
 
40. D: It’s okay..but I like the regular class class size more.  
 
41. H: Why do you think so? 
 
42. D: Because in the regular class, we have games and more questions asked.  
 
43. H: I see. What time do you have your Intervention Programme? 
 
44. D: Tuesday homework guidance lesson and Friday after school 
 
45. H: Are you satisfied with the time of the Intervention Programme?  
 
46. D: I like it.. because I have a friend accompany me after school. 
 
47. H: I see..haha.. In your opinion, are there any benefits you gain from the 
intervention programme? 
 
48. D: My academic result can be enhanced.. 
 
49. H: I see.. Any others? 
 
50. D: no.. 
 
51. H: then are there any disadvantages? 
 
52. D: Um… I have to answer questions all the time.  
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53. H: What do you think about answering questions? Isn’t it good, so you can learn 
more? 
 
54. D: It is good…but sometimes I don’t know the answers or I’m talking to my 
classmates and my teacher calls me out..i don’t know the answer…quite 
embarrassing.. 
 
55. H: I see, sometimes you don’t know the answers but you are asked to answer the 
questions… 
 
56. D: The teacher asks me to answer when he/she sees my chatting. 
 
57. H: I see. Any others? 
 
58. D: No.. 
 
59. H: Do you have any improvement after you joined the Intervention Programme? 
 
60. D: Yes.. 
 
61. H: What kind of improvement is it? 
 
62. D: my result increased from 50 to 60 marks. 
 
63. H: Wow! it’s a big improvement. Do you think this improvement is because you 
have joined the programme? 
 
64. D: Yes.. 
 
65. H: After you join the intervention programme, do you think have higher 
confidence now? for instance, you know more about English language, do you 
feel better when you have to answer questions in the regular class? 
 
66. D: Yes… 
 
67. H: Overall, do you satisfy with the intervention programme? 
 
68. D: Yes… 
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69. H: Any suggestions that you want to give the programme? 
 
70. D: more games and less questionings…it’s quite tiring..haha 
 
71. H: I see.. Thank you very much for your participation today! 
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H: Heidi (Researcher) 
E: Student E 
 
1. H: Hi, thank you so much for participating in this interview. I would like to 
ask….How long have you been joining the English Intervention Programme? 
 
2. E: I have joined ….started from the first term…starting from the first term.. 
 
3. H: So starting from the first term of primary 3..ok.. Who tell you to join this 
Intervention Programme? 
 
4. E: Teacher Wong.  
 
5. H: Teacher Wong, what did he/ she tell you? 
 
6. E: He/ She didn’t tell…just ask me to go. 
 
7. H: I see..that means…will he/she give you a notice form? 
 
8. E: Yes.. 
 
9. H: yes..give you notice form and how did he/she tell you? 
 
10. E: He/ she didn’t tell..just ask to get the notice form.. 
 
11. H: Alright..just give the notice to your parents to read…and hand in later? 
 
12. E: Yes.. 
 
13. H: So, why do you think you are assigned to the Intervention Programme? Why 
you are chosen? 
 
14. E: Because…my language is not good… 
 
15. H: You mean which subject language? 
 
16. E: because my English is not good…. 
 
A39 
Appendix 3.2 E –Interview transcription from Key Stage 1 English intervention 
programme student 
 10 
 
17. H: so you think you are assigned to the Intervention Programme because you 
think your academic result is not good enough… 
 
18. E: ya…low marks… 
 
19. H: I see…Do you like the Intervention Programme? 
 
20. E: Yes… 
 
21. H: Why? 
 
22. E: Because I can learn a lot English…and I can answer more questions… 
 
23. H: You can answer more questions on the Intervention Programme? Good…Do 
you think the Intervention Programme is good for you? 
 
24. E: Yes.. 
 
25. H: Why is it good? 
 
26. E: Because I can……I can ….know more vocabulary….for examples ‘first’, 
‘second’, ‘then’  
 
27. E: because more questions……can have more vocabulary and good… 
 
28. H: you mean you can learn more vocabulary to write? 
 
29. E: Yes 
 
30. H: What is the difference between the Intervention Programme and the 
mainstream class? For example the different in the worksheets and the activities? 
 
31. E: Not much games in the Intervention Programme….um…sometimes we need 
to make sentences…but is shorter.. 
 
32. H: Will it be simpler? 
 
33. E: Some of them… 
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34. H: Which set of material is easier for you? The Intervention Programme or the 
mainstream lesson? 
 
35. E: Mainstream class 
 
36. H: Mainstream class.. 
 
37. E: Yes.. 
 
38. H: How many students are there in a class on the Intervention Programme? 
 
39. E: Intervention Programme…..there are six students.  
 
40. H: Do you like or satisfy with the class size of six students?  
 
41. E: Okay….  
 
42. H: Why do you think it is okay? 
 
43. E: Because I can answer…….okay…..because a group of six, other people can 
answer… 
 
44. H: You mean more people can answer the questions? 
 
45. E: Yes! Can answer more questions. 
 
46. H: Do you answer question often in the class?  
 
47. E: I answered too much on Friday… 
 
48. H: haha..answer too much.. Any benefits you can get from the Intervention 
Programme?  
 
49. E: I can learn more vocabulary …and more words.. 
 
50. H: Do you think you are more confident to answer questions in the mainstream 
class now? Or you think almost the same? 
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51. E: More confident… 
 
52. H: You are more confident because you can answer questions in the class now… 
 
53. E: Yes.. 
 
54. H: Do you think the Intervention Programme is useful for you? 
 
55. E: Yes 
 
56. H: Can you think of anything to improve on the Intervention Programme? 
 
57. E: It can include more games.. 
 
58. H: You think more games can make you more engaged? 
 
59. E: Yes.  
 
60. H: Will you have a thought that ‘I have joined the Intervention Programme and 
have to stay after school, and others can go to play’. Will you have this thought? 
 
61. E: I won’t think so…. 
 
62. H: Why you won’t think so? 
 
63. E: Because I think studying alone is very boring…. 
 
64. H: So do you prefer learning together than studying alone.. 
 
65. E:Yes…because learning together…others can learn too. Others’ 
misunderstand…And can teach them longer… 
 
66. H: So you think you can learn more and it is a gain, right? 
 
67. E: Yes.. 
 
68. H: Ok..thank you very much to join my interview today. Thank you! 
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H: Heidi (Researcher) 
F: Student F 
 
1. H: Thank you so much for participating in this interview. I would like to ask 
some questions about joining the Intervention Programme.  
 
2. H: How long have you joined the Intervention Programme? 
 
3. F: I have joined..one to two months…. 
 
4. H: One to two months..so you have joined the programme since the beginning of 
the second term? 
 
5. F: No….the first term.. 
 
6. H: The first term… So you joined the Programme in the first term? 
 
7. F: [Nod her head] 
 
8. H: Who tell you to join the Intervention Programme?  
 
9. F: …I forgot… 
 
10. H: No problem… So you are given a notice form about joining the programme or 
you are told verbally? 
 
11. F: Notice form.. 
 
12. H: Notice form. Anything else you were told? 
 
13. F: No… 
 
14. H: Why do you think you have to join the Intervention Programme?  
 
15. H: I mean why are you being chosen? 
 
16. F: Because it can improve my English ability. 
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17. H: It can improve the English ability…. Do you think you need to join the 
Intervention Programme? 
 
18. F: Should be needed to… 
 
19. H: Should be needed to… why do you think you have to join? 
 
20. F: Because I got low marks in the English dictation… 
 
21. H: I see… in your opinion, what can the Intervention Programme help you on the 
English dictation? 
 
22. F: Higher marks.. 
 
23. H: You can obtain higher marks in English dictation now? 
 
24. F: No… 
 
25. H: Do you like the English Intervention Programme? 
 
26. F: Average.. 
 
27. H: Average.. Why average? 
 
28. F: Because I have to leave school late… 
 
29. H: I see…because leave school late…[1:40] except leaving school late, any 
feeling you have towards the Intervention Programme? 
 
30. F: Happy! 
 
31. H: Happy! Why? 
 
32. F: Because I can with the classmates…I can study English with the classmates.  
 
33. H: I see! You can study English with your classmates. You must be very happy in 
the class. Are there any games in the programme? 
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34. F: Sometimes. 
 
35. H: There are games in the programme sometimes. Is there any difference 
between being on the Intervention Programme and in the mainstream class? E.g. 
games or books? 
 
36. F: The time is longer on the Intervention Programme. 
 
37. H: Longer time..any others? 
 
38. F: Nothing.. 
 
39. H: So you use the same book as on the programme 
 
40. F: Yes.. 
 
41. H: and the same games as on the programme?  
 
42. F: Um.. not really… 
 
43. H: What games do you have on the programme? 
 
44. F: There are more games on the Intervention Programme. 
 
45. H: I see! More games. Do you like those games? 
 
46. F: [Nod her head] 
 
47. H: You like them. How many students are there in the Intervention class? 
 
48. F: It seems like …7 -8 students? 
 
49. H: 7-8 students. How about the time? Which class are you in? 
 
50. F: 3:35p.m. that one. 
 
51. H: 3:35p.m. that one on Friday..any others? Or just one day? 
 
A45 
Appendix 3.2 F –Interview transcription from Key Stage 1 English intervention 
programme student 
  
16 
 
52. F: And the Chinese intervention programme yesterday.  
 
53. H: So you like the class size of 7-8 students or with the whole as if in the 
mainstream class? 
 
54. F: 7-8 students  
 
55. H: Why? 
 
56. F: No reason… 
 
57. H: Are there any difference in teaching method between the Intervention 
Programme and the mainstream class? 
 
58. F: The same. 
 
59. H: In your opinion, what are the benefits of being on the Intervention Programme? 
Now, you are on the Intervention Programme and you feel it is good to be on the 
programme because….. is there any reason? 
 
60. F: [shake her head] 
 
61. H: No.. 
 
62. H: Then anything you don’t like about the Intervention Programme?  
 
63. F: Sometimes we don’t know how to spelling the words but we have to spell 
them..so it is very good.. 
 
64. H: I see. Do you mean the teaching is quite difficult for you? 
 
65. F: Yes. 
 
66. H: Did you tell your teacher if you feel it is too difficult for you?  
 
67. F: No...because I know we have to learn… 
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68. H: Right. Learn to try your best to learn… Do you think your English improved 
after joining the Intervention Programme? 
 
69. F: [Shake her head] [04:42] 
 
70. H: No..Then how you confidence in English, even you didn’t show much 
improvement in the result? E.g. you remember you have learnt certain words on 
the Intervention Programme, and you now know how to answer in the 
mainstream class.  
 
71. F: [Shake her head]  
 
72. H: Ok that last question. Do you have any thoughts that ‘it would be better if the 
Intervention Programme is like….’? Is there any improvement that the 
Intervention Programme can have? 
 
73. F: It will be better if I can get higher marks in the quizzes and examinations. 
 
74. H: I see. Get higher marks in the examinations yourself. How about towards the 
Intervention Programme? e.g. it would be better if I can leave the school earlier 
or it would be better if the Intervention Programme is not organized after 
school... 
75. Is there any area of improvement on the Intervention Programme? 
 
76. F: It would be better if I can leave school earlier..  
 
77. H: Why?  
 
78. F: I don’t know.. 
 
79. H: because you can go to play after school? Haha..If the Intervention Programme 
is organized during the official school time e.g. the third recess, will you feel 
better? 
 
80. F: No.. 
 
81. H: Why not?  
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82. F: Because I lost my recess time…. 
 
83. H: I see… OK thank you for your time today! See you! 
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H: Heidi (Researcher) 
G: Student G 
 
1. H: Thank you for participating in this interview. I’d like to know how long have 
you been on the English Intervention Programme? 
 
2. G: I was in the intervention programme since P.3… 
 
3. H: So it was about a year right? 
 
4. G: yes… 
 
5. H: Who tells you that you have to join the programme? 
 
6. G: No one tells me...just give me the notice form… 
 
7. H: Ok…Why do you think you have to join the programme? 
 
8. G: Because my result is not good enough….my English is not good enough… I 
always fail in my dictation.  
 
9. H: Do you think you have to join the programme? 
 
10. G: Yes… in the programme I can learn more things, learn more English 
vocabulary.. 
 
11. H: Do you like going to the intervention programme? 
 
12. G: I like to join the Intervention programme because I can learn with my 
classmates and have lessons and play with them. 
 
13. H: Is there any difference between the intervention programme and the regular 
lesson? E.g. the textbook, the activity? 
 
14. G: Intervention programme and the regular class is almost the same. We use the 
same textbook and also the same reading book. But we can sit together as a circle 
in the intervention programme and teacher reads with us… 
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15. H: How about in the regular class, does the teacher read with you? 
 
16. G: yes but we can point to the book, I can read clearly. 
 
17. H: How many students are there in the intervention class? 
 
18. G: 7 students 
 
19. H: Do you like the class size like this? 
 
20. G: I like this class size 
 
21. H: Why do you think so? 
 
22. G: because we can sit together and learn together. And I can point to the book 
and I can read clearly 
 
23. H: Do you think the Intervention programme is useful for you? 
 
24. G: Yes…because I can learn together with my classmates and I can know more 
English vocabulary e.g. past tense and practice. 
 
25. H: I see. Is there any disadvantage on the programme? 
 
26. G: Sometimes my classmates are very noisy…very noise and chat with me…I 
don’t like this.. 
 
27. H: Will the teacher stop them? 
 
28. G: Yes...but they talk again very soon. 
 
29. H: I see. How about the timing? Is it okay? 
 
30. G: it’s okay… 
 
31. H: Do you think the intervention programme helps you? E.g. you become more 
confidence in the class now 
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32. G: yes.. because I know more vocabulary and I understand more vocabulary. 
 
33. H: Do you have more confidence now? 
 
34. G: um………yes…. 
 
35. H: Do you like learning English more? 
 
36. G:…yes.. 
 
37. H: In your opinion, what are the benefits of the Intervention programme? 
 
38. G: it can help my English… 
 
39. H: I see.. for example? Do you have any improvement in English? 
 
40. G: Yes… I know more past tense now…I got more correct answers in past tense 
in last dictation.  
 
41. H: Are you satisfied with the intervention programme? 
 
42. G: …yes… 
 
43. H: what suggestions can you make to the intervention programme? 
 
44. G: not really……. I think it is better to rearrange the seats so that the noisy 
classmate will not sit next to me. Sometimes I will chat with him and I can’t hear 
what my teacher said. 
 
45. H: OK. Thank you very much for you participation in this interview.  
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H: Heidi 
P: Student P 
 
1. H: Welcome. Thank you for participating in this interview. I’d like to know how 
long have you been to the programme? 
 
2. P: almost a year…from the first term 
 
3. H: Who tells you to join the programme? 
 
4. P: My homeroom teacher told me.. 
 
5. H: Oh…How did he/she tell you? 
 
6. P: He/She said……She/he did say anything…just ask us to sign the notice.. 
 
7. H: I see…Why do you think you have to join the programme? 
 
8. P: I don’t know.. 
 
9. H: Do you think the teacher pick some students from each class to join or they 
choose those whose English has to be enhanced? 
 
10. P: may be those who need more support.. 
 
11. H: Do you think you need to join the programme? You own perception.. 
 
12. P: Yes… 
 
13. H: Do you like the intervention programme? Do you want to join the 
programme? 
 
14. P: yes..i want… 
 
15. H: Why? Why do you want to join? 
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16. P: Because I can play some games sometimes… I can think together how to 
answer with my classmates together…. sometimes..the games are interesting.. 
17. H: Is there any difference between the intervention programme and the regular 
class? E.g. The teaching topic. You have ‘weather’ in the regular class, will you 
have the same topic on the programme? 
 
18. P:[Nod his head] 
 
19. H: Yes….How many students on the programme group? 
 
20. P: six students? 
 
21. H: I see..six… do you like having lesson with these six students? 
 
22. P: Yes.. 
 
23. H: then which class do you prefer? The regular class with more pupils or the 
intervention programme with fewer students? 
 
24. P: I like…..six pupils 
 
25. H: Why? 
 
26. P: because sometimes in the game…we are divided into two teams. We can think 
together. We can discuss more when there are fewer students. 
 
27. H: Is there any similarity or difference between the intervention programme and 
the regular class? E.g. books and the teaching. 
 
28. P: [Nod his head] 
 
29. H: In your opinion, are there any benefits you have after you join the 
intervention programme? 
 
30. P: I can know more vocabulary…... and practice more…Also, the games are 
interesting so that we can think together and compete to see who can win the 
game. Sometimes the winners can have some candies from the teacher.  
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31. H: Are there any disadvantages? 
 
32. P: Not many….. 
 
33. H: Are you satisfied with the time slot? 
 
34. P: [Nod his head] 
 
35. H: Do you have any improvement after the intervention programme? e.g. you 
have better results or you like to learn English more.  
 
36. P: ..seems like I have better understanding….I know some of what the teacher 
said….yes….and now I raise my hands more to answer questions in the regular 
class. 
 
37. H: Are there any improvement in your academic results? e.g. marks 
 
38. P: um….almost the same… 
 
39. H: But you enjoy the English lesson more right? 
 
40. P: Yes… 
 
41. H: Are you satisfied with the Intervention Programme now? 
 
42. P: Yes… 
 
43. H: why? 
 
44. P: um…because I can play games…I feel quite happy…and my classmates 
discuss and think together with me.. 
 
45. H: Are there any suggestions to the intervention programme? 
 
46. P: No…. 
 
47. H: OK. Thank you for your participation today.  
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H: Heidi 
I: Student I 
 
1. H: Thank you for participating in this interview. I’d like to know how long have 
you been on the Intervention programme? 
 
2. I: from the first term of P.3.. 
 
3. H: so it has been almost a year right? 
 
4. I: [Nod his head] 
 
5. H: Who tells you to join the programme? 
 
6. I: No one told me to join but the teacher gave me a notice.. 
 
7. H: I see…the teacher gave you’re a notice and if they and you agree then return 
the notice, right/ 
 
8. I: [Nod his head] 
 
9. H: Why do you think you receive the notice/ you have to join the programme? 
 
10. I: because my English is bad….I don’t understand a lot of English…. 
 
11. H: Do you think you need to join the programme? from your perspective.. 
 
12. I: Yes… 
 
13. H: Why?  
 
14. I: because I have to improve my English and get higher marks… 
 
15. H: Do you like the programme? Do you want to join the programme/ 
 
16. I: I don’t want to… 
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17. H: Why? 
18. I: because the teaching is quite difficult….so difficult sometimes…and I feel 
boring…I don’t want to go.. 
 
19. H: I see…sometimes the content is difficult for you and you don’t understand it, 
right? 
 
20. I: [Nod her head] 
 
21. H: Is the teaching on the programme similar to the regular class? 
 
22. I: Sometimes….sometimes the story taught on the programme is the same as the 
regular class..sometimes the teacher teaches other things.. 
 
23. H: Do you think the teaching is appropriate to your level i.e. P.3? 
 
24. I: Yes…because my classmates also learn these items.. 
 
25. H: How many students are there in the programme? 
 
26. I: six… 
 
27. H: Six pupils…do you like a class of 6 or the regular class with 30 something 
students? 
 
28. I: I like ……… I like…… 6 students 
 
29. H: Why? Why do you like 6 students class more? 
 
30. I: because….i can ask more the teacher…. and seems like… I can be more 
concentrate when there are fewer pupils. 
 
31. H: How about the timeslot? I know that you have Intervention programme in the 
homework guidance lesson and after-school. Are you satisfied with it? 
 
32. I: yes… 
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33. H: Is there any difference between the intervention programme and the regular 
class? E.g. games, the interaction or teacher’s teaching? 
34. I: almost the same…the teacher speaks English all the way through...just with 
Cantonese sometimes. 
 
35. H: Any others? 
 
36. I: and… in the regular class, other pupils can answer the questions but on the 
programme, I’m selected to answer questions usually. However, I don’t know 
how to answer sometimes. 
 
37. H: But the books used are the same, right? 
 
38. I: [Nod her head] 
 
39. H: In your opinion, are there any benefits after you join the programme? e.g. you 
know more vocabulary, you have more interaction with the teacher. 
 
40. I: I can know more vocabulary because the teacher explains to us…and it’s better 
than the regular class. 
 
41. H: I see.. any disadvantages? 
 
42. I: sometimes the teaching is too difficult for us….too difficult…but the teach 
asks me questions..and I don’t know. When I don’t understand, I feel boring… 
 
43. H: Do you have anything improved after the programme? e.g. your result, you 
confidence in the class? 
 
44. I: Yes….I can remember more English vocabulary now…and I can answer in the 
regular class.  
 
45. H: Finally, are you satisfied with the programme? 
 
46. I: Yes.. 
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47. H: Any suggestions to the programme so that you feel better when you attend the 
programme? 
 
48. I: If the teaching is less difficult, it will be better.. 
 
49. H: so you are talking about the content, right? It would be better if the teaching 
becomes easier for you. 
 
50. I: Yes.. 
 
51. H: Ok. Thank you for participating this interviewing. Byebye! 
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Observation notes on English Intervention Programme 
 
3 sessions of after-school English Intervention Programme classes were observed from mid-February to mid-April.  
 
Date Time Grade Points to note 
8
th
 Mar, 2013 
(Friday) 
3: 45- 
4:30p.m. 
P.3 
6 students 
Teaching Focus: Regular and Irregular Past tense  
 
Reading big book (20 mins) 
-The teacher held the big book (same book as in the regular class) and 6 students sat around him. 
The teacher read the big book with the students and asked different types of questions e.g. 
questions of comprehension, questions of personal opinion.  
-The teacher asked the students to spot the past tense vocabulary and write them on the 
writeboard.  
-At the end, the teacher revised the vocabulary written on the whiteboard once and asked students 
to notice the rules of regular and irregular past tense.  
 
Comments: 
Students were engaged in the big book reading session. They pointed to the big book when 
reading and answering teacher’s questions. There was one student who was quiet and not very 
responsive in the class. The teacher tried to modify his questions into easier form for this student. 
Most of the students were excited when they were allowed to write their answers on the 
whiteboard.  
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Matching game (20mins) 
-16 cards with vocabulary of present and past tense were faced down. Students were asked to take 
turn and flip two cards each time. Students could get the pair of cards with matched present and 
past tense of the vocabulary.  
 
Comments: 
Students were excited when they knew there was a game for them. 2 students were particularly 
boastful after they matched the vocabulary successfully. 6 of them were motivated to uncover the 
cards and had a desire to win the game. The teacher treated everyone a piece of chocolate as a 
reward of their participation.  
15
th
 
Mar,2013 
(Friday) 
3: 45- 
4:30p.m. 
P.3  
6 students 
Teaching Focus: Regular and Irregular Past tense 
Reading big book (20 mins) 
-The teacher revisited the big book with the students and asked comprehension questions. 
Meanwhile, students were asked to jot down the vocabulary with past tense on a sheet of paper. 
After reading the book, the teacher asked the students to pass their paper with vocabulary to one 
of the classmates on the programme. They were invited to write the based form next to the 
vocabulary according to the past tense.  
 
Comments: 
Students got bored at the beginning of the reading session. Since they have read the big book once 
before, they were familiar with the storyline and did not have much anticipation of the story. Yet, 
they had some cognitive and linguistic processing when the teacher invited them to jot down the 
vocabulary. Students were motivated when they heard the activity that required interaction among 
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classmates. When the students were struggling to provide an answer, the teacher gave hints for 
them to lessen their demands.  
 
Drama competition (20mins) 
-Students were assigned into different roles according to the big book and role played the story. 
 
Comments: 
Students were very excited in this stage and were out of control at certain moment. This role-play 
activity maximized the interacting opportunities for students and also among teacher and students. 
Although some of the students found difficulties in articulating the script, they revealed that they 
enjoyed the activity due to the physical movement and interaction between classmates.  
22
nd
 Mar, 
2013 
(Friday) 
3: 45- 
4:30p.m. 
P.2  
7 students 
Teaching Focus: Weather 
Vocabulary building (20 mins) 
-The teacher showed flashcards of different weathers with pictures and words on the whiteboard. 
The vocabulary was targeted in the regular class. Then, the teacher removed the cards and put 
them as a pile. She invited a student to draw out one picture card and asked the rest of the class to 
name the word correspondent to the picture. Students with correct answers were rewarded with a 
sticker. 
 
Comments: 
Students did not respond particularly excitedly until the competition-like activity was introduced. 
2 students were particularly weak and found the activity challenging for them. Their classmates 
were able to offer help and give some tips for them eventually. Students were very eager to 
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participate in the activity since there were some stickers as reward.  
 
Sentence making (20 mins) 
The teacher gave a piece of exercise sheet about different types of weather to the students. 
Students were asked to make sentences according to the pictures provided.  
 
Comments: 
Students felt boring of this activity. The linguistic and cognitive demands for them were quite 
intense. Some of the students did the exercise sheet collaboratively.  
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